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Executive Summary

This paper provides background information on human services educational programs offered
at community colleges throughout the United States and resulting in a professional or transfer
associate’s degree, focusing specifically on how programs are related to and interact with social work
education. The paper offers an overview of the history and development of the human services
education movement, including the human services educational program content, the standards for
professional accreditation, and issues of transfer of human services students from community colleges
to baccalaureate social work programs.

Obtaining reliable and current data on the existing human services programs, the number of
degrees granted annually, as well as faculty and student profiles were major deterrents to a complete
understanding of human services education. In order to augment the information available in the
literature, the author held a number of meetings and consultations with human services education
leadership and coordinated structured discussions with baccalaureate social work program directors.
Background and Findings

The first human services educational programs were created in the late 1950s to meet the
demand for workers with mental health/human services competencies. Today those programs are
broadly defined and often have mental health, or family studies in the title in addition to or
independently of human services. These programs’ graduates are called “Social and Human Service
Assistant”, which is the current, official occupational classification provided by the United States
Department of Labor (Bureau of Labor Statistics, 2006a) and they provide services such as case
management and service brokering, teaching daily living skills and/or providing therapeutic assistance,
live-in support and residential management, personal care and assistance, leisure-time assistance, job-
related support, coaching, mentoring and job development. In 2004, over 350,000 jobs were held by

social and human service assistants and the United States Department of Labor (2006b) projects this
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occupational category to be among the most rapidly growing in the social services industry for the

period from 2004 to 2014.

The emphasis in human services educational programs is on skill acquisition and preparing a
qualified workforce. Today human and social services workers occupy entry-level positions such as
aides, technicians, and assistants. Those workers usually provide direct services to individuals,
families, groups, and communities and work under the supervision of licensed social workers, nurses,
and other professional personnel.

Traditionally, human services programs resulted in an associate’s degree, but today, programs
at the baccalaureate and graduate level claim to prepare graduates to be not only direct service workers
but also program managers and coordinators with supervisory skills. In addition to the “generalist”
degree, many human service programs have developed more narrow specializations, offered as either
certificates or separate, stand-alone programs, in the areas of child care, juvenile justice, addictions,
corrections, and gerontology. As many as 910 of the nearly 1,100 community colleges in the United
States offer human services education and training programs.

Little data exist to estimate more precisely the number of institutions, degrees and certificates
granted annually. Anecdotally, aging is not well represented in these curricula. Human services
leadership commented that most programs do have a gerontological practicum site where students may
be placed, irrespective of the specific focus of the program or the availability of a concentration or
certificate in gerontology or aging.

Many students with an associate’s degree in human services still decide to pursue a
baccalaureate degree in social work. The issues of credit transfer and articulation agreements between
human services and social work programs are not new. In the discussions the author coordinated with
social work administrators, it was suggested that both fields may benefit from a continued discussion

on transfer and articulation agreements as well as what elements make those agreements successful.
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Conclusions and Recommendations

The basic conclusion to be drawn from this extensive review of available information regarding
educational programs in the human services offered primarily through community colleges is that the
field lacks an identified center of coherence structurally as well as educationally. Programmatic
uniqueness, a lack of new or consistently reported research and data on human services programs, and
the volunteer nature of the organizational and accreditation structures, coupled with the difficulty in
understanding the nature of the flow of students from the community college human service programs
into baccalaureate social work programs lead to several recommendations.

First, it is recommended that CSWE survey its accredited BSW programs to determine the
nature and extent of their interaction with community college human service programs and the flow of
students from one educational level to the other. This survey would seek additional information about
issues in articulation between the associate and baccalaureate degree programs as well as suggestions
for enhancing such articulation. The latter component would be explored further with a small task
force formed in cooperation with the BPD (or selected program directors self-identified from the
survey) who would have one face-to-face meeting in conjunction with the fall 2007 CSWE APM.

Second and bridging from the survey, a number of “pilot” programs would be identified with
which CSWE (through the Gero-Ed Center) would work to develop a specific articulation focus and
recruitment strategy in the area of social work with the aging. This project would be developed and
submitted for funding to Hartford and going through the Gero-Ed Center or as a possible component
under the renewal application to the Hartford Foundation. Timing and specifics of the project along
with measurable outcomes of student recruitment to work with the aging population would be part of
the proposal. Such a proposal would also have an incentive component for the community college
programs to “buy in” to the gerontology focus and the articulation with BSW programs.

Executive Summary and Recommendations written by Julia M. Watkins, Executive Director,

Council on Social Work Education.
This research was supported by a grant from the John A Hartford Foundation.
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Introduction

The John A. Hartford Foundation (hereafter, “Hartford Foundation) has had substantial and
significant involvement with social work education and research in the area of gerontology at the
baccalaureate, master’s, and doctoral levels. At the same time, the Council on Social Work Education
(CSWE) was interested in understanding the opportunities for educational transfer from associate
degree programs in human services into CSWE accredited baccalaureate social work programs,
specifically, the nature of articulation agreements and the possible recruitment of students into the
baccalaureate programs. In the Spring of 2006, the Hartford Foundation approached the author of this
paper, to discuss the relationship and potential needs of students at the associate or professional degree
level, specifically those students in human services degree programs. In order to address these interests,
the author used a three-tiered approach, including (1) conducting a thorough search and analysis of the
literature available on human services degrees, especially as related to social work; (2) approaching the
leadership from human services organizations to further discuss issues and perceptions of programs and
graduates; and (3) coordinating a series of structured discussions with baccalaureate social work
faculty, deans, and directors about the transition of human services graduates into baccalaureate
programs.

The purpose of this paper is to integrate the findings from the literature, human services
leadership meetings, and structured discussions to provide background information on human services
educational programs resulting in a professional or transfer associate degree offered at community
colleges throughout the United States. Special attention is given to the connection of these programs to
social work education, the flow of students from human services to baccalaureate social work (BSW)
programs, and perceived barriers to transfer and articulation agreements at the institutional level.

The paper is organized in several sections: first, a review of the literature on the need for and

philosophy of human services programs and their interaction and relevance to social work education;
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second, the human services worker is defined along with a brief overview of the history and

development of the human services education movement; third, the human services educational
programs and curriculum content are discussed, as well as standards for professional education as
designated by the accrediting body and other national organizations for human services; and finally, the
existing research and data on student and faculty profiles, the differences between human services and
social work accreditation standards, and issues on transfer of human services students from community
colleges to the baccalaureate social work programs around the nation are summarized.

One of the major challenges in writing this report was obtaining reliable and current data that
could help in understanding and interpreting the human services program and student profiles. Such
information was not readily available, and with a limited timeframe for study, it was not possible to
conduct a thorough search by state. It is feasible that important information may be available in each
state through the Department of Education, such as types of human services programs and/ or majors,
student enrollment, and degrees granted annually for the respective community colleges in that state.

Review of the Literature

The emergence of human services programs at the community college level and the general
growth of community colleges in the 1960s and 1970s, were major developments in higher education
that stimulated a discussion of the need, role and future of preparing entry-level and direct service
workers for human services agencies. The literature addressing the need for those new careers and
professional training is mainly from the late 1960s through the mid 1970s. Publications on human
services programs vary in subject matter, ranging from concept papers on the creation of schools or
programs in human services to publications that develop program philosophy and curricula (Brawley,
1975; Cohen, A., 1974; Hales & Hyder, 1974, Steely, 1975).

Another major theme in the literature concerns the roles, advantages and issues in hiring human
services non-professional workers (Cohen, R. 1976; Cohen, R., 1978, Brawley & Schindler, 1972;

Grosser, Henry & Kelly, 1969; Robin & Wagenfeld, 1981). There are a few reviews of existing
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academic programs (Burns, 1971; Pickett, 1984), the need for an associate degree credentialed

workforce (Brawley, 1974; Steely, 1975), issues with credentialing and career advancement (Lesh,
1976), the quality of work delivered by paraprofessional workers (Gartner & Lipsky, 1971), and
perceptions of paraprofessional worker roles (Burleigh, Archer, & Freeman, 1979).

The role of paraprofessional human services workers in federal probation (Gordon, 1976), as
well as working with economically disadvantaged groups, in education and special education (Pickett,
1986; United States Extension Service, 1977; United States Extension Service, 1986) are additional
topics found in the earlier discussion. More recently, but not included in this review, are research and
policy analyses conducted by professional organizations of child care workers, direct-care workers, and
paraeducators (i.e. teachers’ aides and assistants).

The interaction between both social work education and human services education and the
social service roles at different levels of practice, however, is the subject most relevant to this paper.
The academic discussion and literature are dominated by a few authors. In 1972, Brawley and
Schindler began a series of national surveys of community college programs for the human services
that sought to identify trends in the number of programs, student enrollment, transfers and outcomes
(Brawley, 1981; Brawley & Schindler, 1972; Schindler & Brawley, 1993). In their reports, the authors
note that there is a need for research to further address the relationship between human services
associate degrees and baccalaureate social work degrees, including an examination of the flow of
students between the two types.

Mullen (1976), in an early study examined the question of articulation and the relationship
between social work education programs and transferability from human services community college
programs. He designed an extensive survey that was sent to the 217 baccalaureate social work
programs then accredited by the Council on Social Work Education (CSWE). The response rate was
high (84%) with only twenty percent of the responding programs indicating that they had no human

services transfer students. The study found that graduates of two-year human services programs



Community Colleges and Human Services 9
accounted for a significant number of BSW students, but that the distribution of those students among

programs was uneven. Further, Mullen (1976) discussed the advantages and disadvantages of
evaluation procedures BSW programs used to assess academic transferability. Despite the fact that
most programs were found to use the same evaluation mechanisms for all transfer students, the author
found that evaluating previous learning was a major challenge BSW programs cited in assessing
graduates of associate human services programs, and recommended developing procedures that were
more relevant and efficient.

The Human Services Worker

The workforce in the fields of social and human services is diverse and includes professionals,
paraprofessionals, administrators and managers, as well as other support staff. This paper is concerned
particularly with paraprofessional workers. In the past, such workers were referred to as pre-
professionals or sub-professionals in addition to paraprofessionals. Today, human and social services
workers occupy entry-level positions such as aides, technicians, and assistants. These workers usually
provide direct services to individuals, families, groups, and communities and work under the
supervision of licensed social workers, nurses and other professional personnel. The roles, titles, and
settings in which human service workers operate are numerous, but the client populations have
traditionally included people with chronic and mental health illness, disabilities and substance abuse
problems, and as well as, at risk families, children and older adults (National Organization for Human
Services, n.d.-b).

The concept and title “Human Service Worker” was introduced in the late 1960s, first in the
academy and then later adopted by employers (Brawley, 1981). This title was subsequently modified to
“Social and Human Service Assistant”, which is the current, official occupational classification
provided by the United States Department of Labor (Bureau of Labor Statistics, 2006a). An alternative
definition is provided by the National Organization for Human Services (NOHS, n.d.-a). Some of the

functions of these workers include case management and service brokering, teaching daily living skills
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and/or providing therapeutic assistance, live-in support and residential management, personal care and
assistance, leisure-time assistance, job-related support, coaching, mentoring and job development.
Custodial, security, intake or administrative roles are usually not performed by human service workers.

Most individuals employed as social and human service assistants are required to have some
educational experience beyond the high school diploma. A baccalaureate degree is not required, but a
certificate or an associate’s degree is preferred by employers with the academic credentials often
influencing the type of responsibility and job assignment. Employers typically provide some form of
in-service training and in some cases, professional development opportunities (Bureau of Labor
Statistics, 2006a).

The Bureau of Labor Statistics from the United States Department of Labor (2006b), reports
that in 2004 the number of jobs held by social and human service assistants was about 352,000. This
occupational category is among the most rapidly growing of all occupations, a projected 29.7%
increase in total employment from 2004 to 2014. The projected growth of the social and human
services assistants is expected to be larger in the private sector and industry than in local government.
The social assistance industry profile shows overall increase in jobs of 33% by 2014, while the social
and human service assistants’ projection for growth is 45.6%. This growth is greater than the projected
average for many other social assistance industry occupations, such as social workers (35%), registered
nurses (34%), and home health aides (44%) (Bureau of Labor Statistics, 2006b).

Despite the projected increase of job opportunities and occupational growth, the median
earnings of such workers are low, which, one might infer, contributes to the documented high worker
turnover. Appendix A contains tables that illustrate the growth projections and earnings comparisons.
When compared with occupations in the industry requiring similar educational attainment, social and
human service assistants earn much less than occupations that hold professional certification (e.g.,

LPN) (Bureau of Labor Statistics, 2006b).
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The Need for Human Services Education

In the 1950s and 1960s a number of legislative changes coupled with the “Great Society”
programs under President Lyndon Johnson’s administration necessitated a number of new services and
respectively a new and qualified class of workers to perform these services (McPheeters, 1990). The
deinstitutionalization of persons with psychiatric disabilities, viewed by many as one of the most
significant changes in health policy in the 20" century, directly affected the human services workforce.
Two significant federal developments in 1963 influenced the development and increased need for
services and service providers with skills in direct care in a community setting. Those were the Aid to
the Disabled, which for the first time made the mentally ill eligible for federal financial support in the
community, and the Mental Retardation Facilities and Community Mental Health Centers Construction
Act, amended in 1965, that provided grants for the initial costs of staffing the newly constructed
centers, and initiated the development of community programs for the mentally ill.

Consequently, there was a need to develop training and education programs that taught mental
health/ human services competencies. In 1956, the National Institute of Mental Health (NIMH) funded
the first associate degree program in mental health at Purdue University, which could be said to be the
forerunner of human services programs in the United States. The Southern Regional Education Board
(SREB) was the second organization which took the lead in the human services education movement.
McPheeters (1990) details the leadership role of the organization in the initial feasibility study for
training of human services workers in the community colleges (SREB, 1966), as well as the
development of the human services education philosophy, curriculum content and structure, faculty
training, and the “generalist” human services worker concept.

Human services education development coincided with several other movements. One was the
New Careers program, funded by the United States Department of Labor, and intended to provide work
and study opportunities for unemployed and underemployed adults. The program targeted the poor and

minorities, and was based on the assumption that those “indigenous workers” could obtain some formal
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education and serve as a “bridge” between schools or social agencies and inner-city residents in need of

services. Consequently, a number of educational programs were launched to train different types of
aides, and many of those were offered through community colleges. The growth of the community
college as an institution was a key driving force behind the development of human services educational
programs at the associate degree level. Cohen & Brawer (2003), point out that one of the major social
forces contributing to the rise of the community colleges and proliferation of new programs was “the
need for workers trained to operate the nation’s expanding industries” (p.1). In this respect the
community colleges fulfilled their mission of serving the community at large, as well as providing
access to low cost education that prepared entry-level professionals in far less time than the four-year
baccalaureate degree programs.

Types of Human Service Education Programs

Today there are 1,186 community colleges in the United States (American Association of
Community Colleges, 2006) and at least 177 of them offer human services associate degrees
(Petersons, n.d.) (see Appendix B for a list of colleges offering programs and geographic distribution).
Educational programs in human services are broadly defined, however, because the field draws on the
knowledge base of multiple disciplines from the social sciences, sciences, and humanities. Therefore,
compiling a list of human services programs, degrees, and certificates is challenging.

Human services programs often have mental health, or family studies in the title in addition to
or independently of human services. Further, human services degrees are also granted at the bachelor’s,
master’s and even doctoral levels, yet little data exists to estimate more precisely the number of
institutions and degrees granted annually. The National Organization for Human Services (n.d.-A)
maintains that “the number of certificate, associate, baccalaureate and more recently graduate degrees
in human services has grown to more than five hundred academic programs”. Other scholars (Brawley,
1981; Brawley & Schindler, 1972) report similar numbers of human services programs based on

surveys of community college administrators.
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In 1991, the Council for Standards in Human Service Education (CSHSE) compiled a national

directory, which listed 614 human service programs. The directory was updated in 1999; this last
edition of the directory lists 910 programs (Blair, 1999). A review of the hard copy of the directory
obtained through CSHSE, indicates that a wide variety of programs are included. Further, the same
institution was listed multiple times depending on the number and degree programs it offered. Thus, for
example, the associate degree programs that contained “human services” in the title were 317. Forty-
five programs granted an Associate in Social Work/ Welfare, and the remaining ranged from
psychology to child and family studies to art and/ or music therapy. Certificate-only programs were
offered in 20 academic institutions, and 17 programs were by a provider other than a community
college, such as medical centers and local government agencies. The directory included 88
baccalaureate level programs containing “human services” in the name, as well as 20 master’s and 2
doctoral programs. Further, 120 programs were marked as offering baccalaureate or master’s degrees in
majors that did not contain “human services” (Blair, 1999).

The above analysis of the CSHSE directory illustrates the methodological issues and difficulties
in obtaining accurate data on the number of human services programs. Those difficulties were
discussed with the President and Vice President for Accreditation of CSHSE in a conference call (John
Heapes & Susan Kincaid, personal communication, June 19, 2006). One of the major issues CSHSE
highlighted in identification of human services programs was the academic department/division under
which the degree was offered as well as the variation in the names of the degrees. This confirmed the
findings of the background search and analysis, and represents a major issue not only in establishing
the number of programs and their geographic distribution, but also in determining the student and
faculty profiles, number of degrees granted annually, and so on.

Traditionally, human services programs resulted in an associate degree, but today, programs are
also offered at the baccalaureate and graduate levels. Associate degree programs are not necessarily

housed in a human services or other particular academic division. They may be offered in departments
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of education, allied health, psychology, sociology or independently. They are not administered by a

particular professional designation, and the faculty is drawn from a diversity of related disciplines.
Similarly, there is no readily available statistic on the number of human services degrees granted in
recent years. The Department of Education’s National Center for Education Statistics does not provide
a detailed breakout of the numbers of degrees granted or full and part time students for each field and
major. Moreover, since the human services associate degree programs may be housed under various
departments, it is very difficult to make anything other than an estimate.

Program Content and Concentrations in Human Services Programs

The emphasis in human services educational programs, especially at the associate degree level,
is on skill acquisition. This emphasis reflects the history of the profession and the need to meet
employer demands. The National Organization for Human Services (NOHS) (n.d. — b) suggests that
human services programs prepare “an entirely new kind of worker, the ‘generalist’.” Thus, most
programs offer a core curriculum in human services, focusing on a variety of general helping skills, and
include some liberal arts education courses (e.g., English, mathematics, sciences, etc.). A major
component of all human services education is the field practicum since experiential learning or
learning-by-doing is a key principle.

The concept of the “generalist” is not descriptive of the human services education only. In
human services, the concept was developed to describe the academic training of workers (mental health
worker, indigenous worker, aide, or paraprofessional) who served as liaison between clients and
professionals, worked in community settings and helped the client negotiate the system. The Southern
Regional Education Board (SREB) and McPheeters had much influence in developing the concept as it
applies to human services (for a detailed discussion, see McPheeters, 1990). Today, training in core
competencies is emphasized and more recently, in 1993, CSHSE partnered with the Human Services
Research Institute (HSRI) in a national effort to identify the skills, behaviors and knowledge used by

entry and mid-level human services professionals. As a result, the Community Skill Standards were
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created. These were designed to provide a guide for frontline direct support professionals, and promote

the use of the skills in the work place. CSHSE standards address the incorporation of these skills in
human services educational programs (Council for Standards on Human Services Education, 2005).

As part of the community colleges, human services associate degree programs are also subject
to fulfilling one of the missions of the community college as an institution, namely, the desire to meet
the needs and increasing demands of employers and growing industries. Consequently, in addition to
the “generalist” degree, many programs have developed more narrow specializations, offered as either
certificates or separate, stand-alone programs. Most notably, specialized programs are identified in
child care, juvenile justice, addictions, corrections, and gerontology.

The United States Department of Labor projects that the social and human services assistants
will be the fastest growing occupation in the social services industry (Bureau of Labor Statistics, 2006)
(See Appendix A, Table 3.). Further, the NOHS projects that most of the jobs in human services will be
in working with the elderly, mentally impaired, and developmentally disabled (National Organization
for Human Services, n.d.-b). Programs preparing the workforce for the field of aging and gerontology
continue to be identified as “hot programs,” or programs for which there is a large market demand for
graduating students (McPhee, 2004; Nock & Shults, 2001). In their most recent profile of the
community colleges (4th edition), the American Association of Community Colleges maintains that the
community college is the largest and fastest growing sector of higher education and plays a critical role
in preparing the nation’s workforce (Phillippe & Sullivan, 2005). Moreover, allied health and
social/human services programs are consistently among the “hot” programs in community colleges
across the nation and are projected to remain so for the next decade.

The 1999 CSHSE National Directory of Human Service Programs lists 22 institutions that have
a concentration in gerontology (Blair, 1999). Appendix C contains a list of those, as well as
information regarding the current program/concentration availability or lack thereof, and Internet link

to the institutions’ web sites. Of those institutions, only two still have a human services affiliation.
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While nine institutions seem to have discontinued the gerontology concentration, it should be noted

that the degrees and/or certificates offered by the remaining thirteen institutions are through social
work schools/departments, medical centers, and centers/ institutes specializing in aging. The CSHSE
President, Mr. John Heapes, in a phone conversation of June 19, 2006, commented that most programs
have a gerontological practicum site where students can be placed, irrespective of the specific focus of
the program or the availability of a concentration or certificate in gerontology or aging (John Heapes,
personal communication, June 19, 2006).
Human Services Student and Faculty Profiles

Similarly to data on programs, there is a lack of literature on students and faculty in human
services programs. Brawley (1981) conducted a national survey of human services programs in
community colleges, and found that the students in those programs were mostly women, members of a
minority group, and enrollment was increasing or stable. One third of the responding programs also
reported that more than half of their graduates transferred to a four-year institution. The follow up
survey (Schindler & Brawley, 1993) confirmed that student enroliment had slightly increased or
remained stable in the years between the two studies, that minority student enrollment had dropped
slightly reflecting a general trend in community college enrollment, and there were more female
students.

McClam and Kessler (1982) studied the employment status and job satisfaction of graduates of
a single human services program and found that field experiences provided most employment
opportunities. The CSHSE administrators and experts in human services education confirmed that
students often will identify their major with the activity of their field placement agency (rather than
“human services”). More recently, when exploring student motivation, Woodside, McClam, Diambra
and Kronick (2003) found that the program and curriculum, along with personal experience, were the

primary factors affecting student decision to pursue a major in human services.
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CSHSE member programs in the past years reveal a continuing trend of former human services
clients becoming human services students themselves through employment training programs. The
percentage of minorities in those programs is higher than in other programs. In addition, there are an
increasing number of students who hold administrative positions in agencies, and seek professional
development opportunities (John Heapes, personal communication, June 19, 2006). No other literature
was found that could shed light on student or faculty profiles.

Program Accreditation and Professional Organizations

Specialized professional accreditation is done through the Council for Standards in Human
Service Education (CSHSE), which was established in 1979. CSHSE is seeking recognition from the
Council for Higher Education Accreditation (CHEA), but is not currently recognized.

The Council for Standards in Human Service Education (CSHSE) began as a national,
voluntary organization of human services educational institutions. In its first years, the Southern
Regional Education Board (SREB) funded a project (1980-83) aimed at supporting the development
and maintenance of human services standards, faculty training, and creating national awareness of
human services education (Brown, 1990). At present, CSHSE has taken the lead to provide specific
guidelines for human services education programs. The first accreditation standards were created in the
early 1980s, revised in 1989, and most recently in 2005.

The CSHSE accreditation standards have two sections and address both program characteristics
and curriculum. The standards addressing program characteristics focus on the philosophy of human
services, specific program objectives and their evaluation, procedures affecting students, the credentials
of faculty, program support and administration, and transferability of credits and transition between
degree levels. Further, there is a heavy emphasis on skills which should be taught, values, and the
importance of a supervised field experience. The standards distinguish three levels of education:
technical/ non-degree granting, associate degree, and advanced degree. Each standard contains

specifications that outline the minimal level of compliance at each of the three levels (Council for
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Standards in Human Service Education, 2005). Table 1 below offers a detailed listing of the content of

each standard.

Table 1. Council for Standards in Human Service Education national standards for human services

educational programs

General Program Characteristics Curriculum

Standard 1: Primary Program Objective A.  Knowledge, Theory, Skills, and Values
Standard 2: Philosophical Base of Programs | Standard 11 History of the human services
Standard 3: Community Assessment (i.e. Standard 12: Human Systems Theory

Standard 13: The Scope of Human Services:
conditions that promote or limit
human functioning

address the changing needs of
major employers)

Standard 4 Program Evaluation Standard 14: Planning and Evaluation — skills for
Standard 5: Stan_da}rds and Erqcedures for needs assessment and evaluation of
Admitting, Retaining, and own work
Dismissing Students Standard 15: Information Management
Standard 6: Human Services Faculty Standard 16: Interventions
Credentials Standard 17: Interpersonal Communication
Standards 7 & 9: Adequate Program Support Standard 18: Administrative Aspects of Service
Standard 8: Faculty and Staff Evaluations Delivery _
Standard 10: Transferability of Program Standard 19: Human services Values and Ethics
; Standard 20: Self-Development — conscious use of
Credits
self, awareness of own values and
diversity

B. Field Experience
Standard 21: Minimum Requirements
Standard 22: Awarding Academic Credit
Standard 23: Supervision

Adapted from Council for Standards in Human Service Education, 2005.

The CSHSE website contains information on institutional members who support its work
(currently 77 active members), the 33 programs that are currently accredited, and the 15 programs that
have been accredited in the past. Annual membership in the organization is set at $300, and is a
prerequisite to accreditation. Many members however, never seek accreditation but may actively

support the CSHSE mission. Accreditation is granted for five years and the accreditation fee is $350.
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As a condition of accreditation, institutions are required to maintain current membership in CSHSE
(Council for Standards in Human Service Education, 2005b).

CSHSE s the standard setting and approval body, and its members are programs and
institutions. Human services educators, professionals and providers, as well as students are all eligible
to join the National Organization for Human Services (NOHS), an organization founded in 1975 and
originally called the National Organization for Human Service Educators. The recent change in name
of the organization was to encourage more students and human services workers to join the
organization and have a stronger professional identification (John Heapes, personal communication,
June 19, 2006). Since its founding, NOHS has held annual conferences and regularly publishes a
journal (first issue was in 1979, then annually in the fall; in 1986 the journal was renamed Human
Service Education). Currently NOHS supports several regional organizations which offer separate
annual conferences to address the distinct needs within each region (National Organization for Human
Services, n.d.- c).

CSHSE and NOHS work in close cooperation as they were initiated by the same key
organization (SREB) and individuals (McPheeters) and because both have the goal to promote and
further the human services field. Detailed history of the development of the professional organizations
is provided in The History of the Human Services Movement (Fullterton & Osher, 1990). Appendix D
contains most current contact information for both CSHSE Board of Directors and the NOHS general
and regional bodies.

Community College Human Service Educational Programs and Baccalaureate Social Work

One of the challenges human services education has faced from the very beginning is clarity of
definition and articulation of the relationships with other helping professions, especially social work
and, more recently, counseling (Simon, 1990). The author suggests that human services should define
the field’s uniqueness and how human services education differs from social work. This is not an easy

task, because the development of educational programs in human services was so closely related to the
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growth of the BSW in the early 1970s. Fullerton (1990) suggests that there was significant overlap in

the efforts to develop curricula for the helping professions, and that *“in fact, social workers provided
much of the leadership for the development of bachelor’s-level human services programs” (p. 77).

Currently, both human services and social work education have accrediting bodies that have
specific standards for educational programs at different levels. The following is a discussion of the
standards, noting similarities and differences in the philosophical bases of each profession’s
foundation, the field experience requirements, and expectations for faculty qualifications. Human
services programs are accredited by the Council for Standards in Human Service Education (CSHSE)
and social work education programs at the baccalaureate and master’s levels are accredited by the
Council on Social Work Education (CSWE).

CSHSE maintains that applying an interdisciplinary approach to learning is a benchmark of
human services education, and educational programs are designed with the needs of major employers
in mind; thus, the standards’ emphasis is on skills. In comparison, social work education is grounded in
the liberal arts and the profession’s history, purposes, and values, resulting in expectations for coverage
of a broad range of content regarding the profession’s knowledge base, skills, and values (Council on
Social Work Education, 2004).

Further, for both human services and social work, field experience is a key element of the
educational program. CSHSE defines it as “a learning experience in a human services delivery
organization” (Council for Standards in Human Service Education, 2005a), whereas, social work
defines it as occurring “in settings that reinforce students’ identification with the purposes, values, and
ethics of the [social work] profession” (CSWE, 2004, p.10). Besides these general conceptions of
purpose and settings, the standards for the minimum requirements and the student supervision differ.
CSHSE requires field experience for the associate degree granting programs to be no less than 250
clock hours, with 1 credit granted for at least 3 hours field per week. Those 250 hours include the

requirement of 180 clock hours from the technical/ certificate level, and this “transfer” of hours is true
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for the advanced level as well (i.e., baccalaureate programs in human services would require a total of
350 clock hours of field, but 250 of those are “transferred” from the associate level). Social work
education requires a minimum of 400 hours of field for baccalaureate programs, and this experience
has to occur within the auspices and supervision of the program and be independent of and not
associated with the student’s employment.

Both human services and social work standards require field experience to be integrated in the
curriculum as well as supervised and systematically evaluated. In regards to the supervision of students
in their field placements, human services requires the field supervisors to have no less than the same
credential or degree the program awards, with a recommendation of one degree level above, and
preferably a master’s degree (Council for Standards in Human Service Education, 2005a). CSWE on
the other hand has a strong expectation that faculty who supervise the field practica at the baccalaureate
level will hold CSWE-accredited baccalaureate or master’s social work degrees and at the master’s
level will hold a CSWE-accredited master’s degree (Council on Social Work Education, 2004).

As to other faculty teaching in the programs, human services and social work have some
differences in their expectations as well. Human services takes pride in its interdisciplinary faculty who
come from fields such as human services, psychology, sociology, social work, counseling, political
science, adult education, and nursing. Teaching faculty are required to have at least one degree above
the level they teach, and a master’s degree is recommended (Council for Standards in Human Service
Education, 2005a). CSWE has a set of specific requirements that address separately the qualification
of social work administrators, field coordinators, faculty who teach practice courses, and the number of
full-time faculty assigned to each program. A BSW or MSW degree from a CSWE-accredited
institution is often one of the requirements for faculty in those positions (Council on Social Work
Education, 2004).

These differences in the requirements for faculty qualifications, as well as the philosophical

bases and organization of content within programs, seem to create much of the tension in the discussion
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of student transfer from human services associate degree programs to BSW programs. In order to

further augment the available information, the author held a conference call with a group of
baccalaureate social work program directors about perceptions of human services degree programs and
issues. The Association of Baccalaureate Program Directors (BPD) provided names of potential
contacts for the discussion to the author. This report reflects the perceptions of top level administrators
regarding barriers to student transfer from human services associate degree programs to BSW
programs. Students were not consulted at any point of this discussion. Although the administrators
expressed concern about students, their frustrations and challenges are conditioned by their positions
and pressures to maintain academic/ program/ professional quality and integrity.

Both human services and social work administrators seemed to be concerned with the types and
number of courses that can be transferred. A common misconception is that the transferability of a
course is predicated on the qualifications of the faculty who teach it, and that CSWE has standards that
set such requirements. That is, human services administrators implied BSW programs were concerned
with whether a course was taught by an MSW credentialed faculty, when in fact the concern could have
also involved the content and purpose of the course to be transferred.

The issue that dominated the discussion with both human services and social work
administrators was the practicum or field placement — recognizing and awarding transfer credit.
Looking at the accreditation standards for both types of education, one can see that both human
services and social work place much importance on field experience. As outlined above, the standards
of both establish a minimum requirement for the educational levels between which they distinguish.
Human services standards begin with the technical level (180 hours), which is followed by the
associate level (250 hours) and ‘transfer’ or “inclusion’ of the hours from the previous level into the
next is acceptable (Council for Standards in Human Service Education, 2005). Social work on the other
hand requires a minimum of 400 hours under the supervision of a faculty coordinator who has a

CSWE-accredited MSW degree (Council on Social Work Education, 2004). This is because social
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work sees field education as professional socialization and opportunity for students to apply social

work knowledge, values and skills.

Human services administrators were also concerned about students being forced to “repeat”
content, or conversely, about the sequencing of courses in the human services associate programs and
BSW programs. In effect, what needs to be recognized is that the professional purposes of the two
programs are very different. Thus, the BSW, and social work in general, emphasize a sound liberal arts
foundation on which professional skills and values are built, whereas human services is skills driven
and aims at teaching competencies employers require. Therefore, when assessing transfer students,
BSW programs look for candidates who have taken liberal arts foundation classes which human
services students lack. It is also true that BSW programs usually require some introductory social work
profession classes that fulfill the foundation content requirements for CSWE accreditation. Indeed,
many of the social work educators, when discussing articulation agreements, mentioned the inclusion
of such courses as key elements to successful agreements.

A distinction that was not made by either social work or human services administrators, but one
worth exploring, would be the difference between human services two-year degrees that are
“transferable”, specifically designed with student transfer in mind and are often labeled “liberal
studies”, and those that are terminal or result in certificates. This distinction still exists in community
colleges, although scholars like Cohen & Brawer (2003) maintain that “the categories “vocational” and
“transfer” became inadequate ... and “terminal” certainly ... obsolete” (p. 249). The authors further
suggest that the separate funding streams for the liberal arts and vocational curricula will continue to
prevent mergers or crossovers, despite the fact that such arrangements may be in the interest of
students.

Finally, both human services and BSW administrators may benefit from a continued discussion
on transfer and articulation agreements as well as what elements make those agreements successful. In

the discussions with both the human services leadership and baccalaureate social work faculty, it was
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suggested that best practices of existing articulation agreements be compiled. Further, research on the

experience of students who have actually transferred from an associate in human services to a BSW
program could also provide insights as to what are specific barriers as well as motivations of students,

and what may be done to assure a smooth and supportive learning experience for those students.
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Conclusions and Recommendations

The basic conclusion to be drawn from this extensive review of available information regarding
educational programs in the human services offered primarily through community colleges is that the
field lacks an identified center of coherence structurally as well as educationally. Programmatic
uniqueness, a lack of new or consistently reported research and data on human services programs, and
the volunteer nature of the organizational and accreditation structures, coupled with the difficulty in
understanding the nature of the flow of students from the community college human service programs
into baccalaureate social work programs lead to several recommendations.

First, it is recommended that CSWE survey its accredited BSW programs to determine the
nature and extent of their interaction with community college human service programs and the flow of
students from one educational level to the other. This survey would seek additional information about
issues in articulation between the associate and baccalaureate degree programs as well as suggestions
for enhancing such articulation. The latter component would be explored further with a small task
force formed in cooperation with the BPD (or selected program directors self-identified from the
survey) who would have one face-to-face meeting in conjunction with the fall 2007 CSWE APM.

Second and bridging from the survey, a number of “pilot” programs would be identified with
which CSWE (through the Gero-Ed Center) would work to develop a specific articulation focus and
recruitment strategy in the area of social work with the aging. This project would be developed and
submitted for funding to Hartford and going through the Gero-Ed Center or as a possible component
under the renewal application to the Hartford Foundation. Timing and specifics of the project along
with measurable outcomes of student recruitment to work with the aging population would be part of
the proposal. Such a proposal would also have a component of incentive for the community college

programs to “buy in” to the gerontology focus and the articulation with BSW programs.
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Appendix A. Occupational statistics tables.

Table 1. Employment of select social assistance occupations, 2004 and projected change, 2004-14. (Employment in thousands)
Source: Bureau of Labor Statistics, U.S. Department of Labor. Occupational Outlook Handbook, 2006-07 Edition.

Total employment 2004-2014 change in 2004-2014 average annual job openings
(in thousands) total employment (in thousands)
Due to Due to
Occupation . growth and Due to net|growth and
2004 2014 N in % total Due to replaceme net
thousands growth
replaceme nt needs |replaceme
nt needs nt needs

21-1021 Child, family, and school social workers 272 324 52 19.0 31 5 5 10
21-1022 |Medical and public health social workers 110 139 29 25.9 14 3 2 5
21-1023 |Mental health and substance abuse social workers 116 147 31 26.7 15 3 2 5
21-1029 Social workers, all other 64 76 12 19.6 7 1 1 2
21-1091 |Health educators 49 60 11 22.5 8 1 1 2
21-1092 |Probation officers and correctional treatment specialists 93 105 12 12.8 14 1 2 3
21-1093 |Social and human service assistants 352 456 104 29.7 61 10 6 17
21-1099 |Community and social service specialists, all other 98 129 31 32.0 17 3 2 5
29-2061 |Licensed practical and licensed vocational nurses 726 850 124 17.1 84 12 16 28
29-9099 |Healthcare practitioners and technical workers, all other 55 68 13 23.8 5 1 1 2
31-1011 |Home health aides 624 974 350 56.0 170 35 8 43
31-1012 |Nursing aides, orderlies, and attendants 1,455 1,781 325 22.3 307 33 19 52
33-3012 |Correctional officers and jailers 429 458 29 6.7 54 3 9 12
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Table 2. Comparisons of select social assistance occupations median annual earnings and level of education.
Source: Bureau of Labor Statistics, U.S. Department of Labor. Occupational Outlook Handbook, 2006-07 Edition.

Percent of workers aged 25 to 44 by

. Mzeodoi:n 2004 - . educational attainment
Occupation Annual Quartile Education & Training Level Edu. High come Colle

. ; ge

Earnings attainment | school or College | or higher

cluster less

21-1021 [Child, family, and school social workers 34,820 2 Bachelor's degree C 7.5 16.4 76.0
21-1022 [Medical and public health social workers 40,080 2 Bachelor's degree C 7.5 16.4 76.0
21-1023 |Mental health and substance abuse social workers 33,920 2 Master's degree C 7.5 16.4 76.0
21-1029 |Social workers, all other 39,440 2 Bachelor's degree C 7.5 16.4 76.0
21-1091 |Health educators 38,480 2 Master's degree SC/C 14.9 27.9 57.2
21-1092 [Probation officers& correctional treatment specialists 39,600 2 Bachelor's degree SC/C 14.9 27.9 57.2
21-1093 |Social and human service assistants 24,270 3 Moderate-term on-the-job training SC/C 14.9 27.9 57.2
21-1099 |Community and social service specialists, all other 32,530 2 Bachelor's degree SC/C 14.9 27.9 57.2
29-2061 |Licensed practical and licensed vocational nurses 33,970 2 Postsecondary vocational award HS/SC 22.8 70.9 6.3
29-9099 |Healthcare practitioners& technical workers, all other 33,360 2 Postsecondary vocational award C 6.9 14.8 78.3
31-1011 |Home health aides 18,330 4 Short-term on-the-job training HS/SC 60.7 32.8 6.6
31-1012 |Nursing aides, orderlies, and attendants 20,980 3 Postsecondary vocational award HS/SC 60.7 32.8 6.6
33-3012 |Correctional officers and jailers 33,600 2 Moderate-term on-the-job training HS/SC 39.4 47.7 12.9




Community Colleges and Human Services 33
Table 3. Employment prospects and projected change — Community and Social Service

The employment data in the table come from the BLS Industry-Occupation Matrix. The star symbol marks the occupations that are projected
to grow much faster than average or to gain at least 200,000 new jobs. Source: Spring 2006 Occupational Outlook Quarterly

Employment change,
Employment projected 2004-144
Occupation 2004 Numeric Percent Employment prospects

Counselors 600,700 128,000 21  Faster than average growth. Increasing demand for
vocational, rehabilitation, mental health, and substance
abuse counseling services is expected to create jobs in
these fields. Opportunities should be excellent for candi-
dates who have a master’s degree, as fast job growth and
increased retirements should create numerous openings.

Probation officers and 93,200 11,900 13 Average growth. A shift from incarceration toward alterna-
correctional treatment tive forms of punishment is expected to contribute to job
specialists growth. Employment depends primarily on government

funding and is therefore affected by changing political
trends.

Social and human 351,700 104,400 30 Much faster than average growth. Growth will result from
service assistants * the increasing demand for services for substance abusers,
the elderly, and the mentally and physically disabled. Op-
portunities should be excellent, particularly for jobseekers

who have appropriate postsecondary education.

Social workers 562,400 123900 22 Faster than average growth. The rapidly increasing elderly
population is expected to spur demand for social services.
Competition for jobs is strongest in cities, but opportuni-
ties should be good in rural areas. Although a bachelor’s
degree is the minimum qualification, a master’s degree in
social work or a related field is standard for many posi-
tions.
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Appendix B. Colleges offering human service programs. From www.Petersons.com

Figure 1. Human Service Programs in Community Colleges by State
Source: www.Petersons.com

2-Year Programs, Total number = 177
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Community College/ 2-Year Location Enrollment | Tuition | Entrance Difficulty
University of Alaska Anchorage, Matanuska-Susitna College Palmer, AK 1326 $8,712 Non-competitive
University of Arkansas Community College at Hope Hope, AR 1213 $2,664 Non-competitive
Arizona Western College Yuma, AZ 6731 $5,700 Non-competitive
Allan Hancock College Santa Maria, CA 10387 $4,956 Non-competitive
American River College Sacramento, CA 30000 N/A Non-competitive
Bakersfield College Bakersfield, CA 15001 N/A Non-competitive
Compton Community College Compton, CA 7900 $3,576 Non-competitive
Cosumnes River College Sacramento, CA 19284 N/A Non-competitive
Crafton Hills College Yucaipa, CA 5300 N/A Non-competitive
Cuesta College San Luis Obispo, CA 10771 $4,704 Non-competitive
Cypress College Cypress, CA 15347 N/A Non-competitive
Fresno City College Fresno, CA 22812 $3,600 Non-competitive
Hartnell College Salinas, CA 10074 N/A Non-competitive
Los Angeles City College Los Angeles, CA 25000 N/A Non-competitive
Mendocino College Ukiah, CA 5400 N/A Non-competitive
Merced College Merced, CA 8200 N/A Non-competitive
Saddleback College Mission Viejo, CA 18351 $4,628 Non-competitive
San Bernardino Valley College San Bernardino, CA 1540 N/A Non-competitive
San Jose City College San Jose, CA 9819 N/A Non-competitive
Community College of Denver Denver, CO 8909 $10,355 Non-competitive
Asnuntuck Community College Enfield, CT 1483 $6,696 Non-competitive
Gateway Community College New Haven, CT 5739 $6,696 Non-competitive
Housatonic Community College Bridgeport, CT 4343 N/A Non-competitive
Manchester Community College Manchester, CT 6135 $6,696 Non-competitive
Naugatuck Valley Community College Waterbury, CT 5671 $7,568 Non-competitive
Northwestern Connecticut Community College Winsted, CT 1569 $7,178 Non-competitive
Norwalk Community College Norwalk, CT 6036 $6,696 Non-competitive
Quinebaug Valley Community College Danielson, CT 1714 $6,336 Non-competitive
Three Rivers Community College Norwich, CT 3624 $7,264 Non-competitive
Tunxis Community College Farmington, CT 3894 N/A Non-competitive
Delaware Technical & Community College, Jack F. Owens Campus Georgetown, DE 3565 $4,890 Non-competitive
Delaware Technical & Community College, Stanton/Wilmington Newark, DE 6892 $4,890 Non-competitive
Delaware Technical & Community College, Terry Campus Dover, DE 2304 $4,890 Non-competitive
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Daytona Beach Community College Daytona Beach, FL 11945 $6,850 Non-competitive
Edison College Fort Myers, FL 10642 N/A Non-competitive
Gulf Coast Community College Panama City, FL 6058 $6,232 Non-competitive
Hillsborough Community College Tampa, FL 22149 $6,835 Non-competitive
Indian River Community College Fort Pierce, FL 38464 N/A Non-competitive
Atlanta Metropolitan College Atlanta, GA 1748 $6,168 Minimally difficult
Leeward Community College Pearl City, HI 6201 N/A Non-competitive
Des Moines Area Community College Ankeny, 1A 13719 $5,700 Non-competitive
Ellsworth Community College lowa Falls, IA 930 $2,832 Non-competitive
College of DuPage Glen Ellyn, IL 29854 $8,619 Non-competitive
Elgin Community College Elgin, IL 10851 $9,947 Non-competitive
Highland Community College Freeport, IL 2406 $2,664 Non-competitive
Parkland College Champaign, IL 9752 $8,850 Non-competitive
Rock Valley College Rockford, IL 8145 $12,510 Non-competitive
Shawnee Community College Ullin, IL 3191 N/A Non-competitive
South Suburban College South Holland, IL 6672 N/A Non-competitive
Southeastern lllinois College Harrisburg, IL 3373 $3,210 Non-competitive
Pratt Community College Pratt, KS 1546 $1,280 Non-competitive
Big Sandy Community and Technical College Prestonsburg, KY 4406 $8,820 Non-competitive
Henderson Community College Henderson, KY 2241 $8,820 Non-competitive
Hopkinsville Community College Hopkinsville, KY 3104 $8,820 Non-competitive
Owensboro Community and Technical College Owensboro, KY 3664 $8,280 Non-competitive
Southern University at Shreveport Shreveport, LA 1324 N/A Non-competitive
Bristol Community College Fall River, MA 6873 $5,520 Non-competitive
Greenfield Community College Greenfield, MA 2217 $8,430 Non-competitive
Holyoke Community College Holyoke, MA 6258 $7,442 Non-competitive
Massasoit Community College Brockton, MA 6808 $5,520 Non-competitive
Mount Wachusett Community College Gardner, MA 4170 $6,900 Non-competitive
Quincy College Quincy, MA 4000 N/A Non-competitive
Quinsigamond Community College Worcester, MA 5970 $5,520 Moderately difficult
Urban College of Boston Boston, MA 609 $3,000 Not Available
Anne Arundel Community College Arnold, MD 14290 $6,768 Non-competitive
Baltimore City Community College Baltimore, MD 7095 $4,770 Non-competitive
Carroll Community College Westminster, MD 3115 $6,788 Non-competitive
Chesapeake College Wye Mills, MD 2354 N/A Non-competitive
College of Southern Maryland La Plata, MD 7546 $5,789 Non-competitive
Frederick Community College Frederick, MD 4822 $6,096 Non-competitive
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Bay de Noc Community College Escanaba, Ml 2549 $3,312 Non-competitive
Bay Mills Community College Brimley, Ml 489 N/A Non-competitive
Kellogg Community College Battle Creek, Ml 6200 $4,545 Non-competitive
Fond du Lac Tribal and Community College Cloquet, MN 1735 N/A Non-competitive
Mesabi Range Community and Technical College Virginia, MN 1371 N/A Non-competitive
Pine Technical College Pine City, MN 770 N/A Non-competitive
Ridgewater College Willmar, MN 3578 $3,675 Non-competitive
Riverland Community College Austin, MN 3594 N/A Non-competitive
Rochester Community and Technical College Rochester, MN 5862 $5,596 Non-competitive
Longview Community College Lee's Summit, MO 5667 $5,250 Non-competitive
Saint Charles Community College St. Peters, MO 6870 $4,590 Non-competitive
St. Louis Community College at Florissant Valley St. Louis, MO N/A N/A Non-competitive
St. Louis Community College at Forest Park St. Louis, MO 7610 N/A Non-competitive
St. Louis Community College at Meramec Kirkwood, MO 12607 N/A Non-competitive
Itawamba Community College Fulton, MS 4000 $3,150 Non-competitive
Mississippi Gulf Coast Community College Perkinston, MS 7806 N/A Non-competitive
Blackfeet Community College Browning, MT 503 $1,650 Non-competitive
Flathead Valley Community College Kalispell, MT 2100 $7,146 Non-competitive
Fort Peck Community College Poplar, MT 428 N/A Non-competitive
Miles Community College Miles City, MT 474 $5,250 Non-competitive
Salish Kootenai College Pablo, MT 1088 N/A Non-competitive
Stone Child College Box Elder, MT 240 N/A Non-competitive
Central Piedmont Community College Charlotte, NC 16631 $7,024 Non-competitive
Guilford Technical Community College Jamestown, NC 8491 $6,752 Non-competitive
Mitchell Community College Statesville, NC 2243 $6,752 Non-competitive
Sandhills Community College Pinehurst, NC 3502 N/A Minimally difficult
Stanly Community College Albemarle, NC 2000 $6,342 Non-competitive
Vance-Granville Community College Henderson, NC 4057 $5,592 Non-competitive
Fort Berthold Community College New Town, ND 416 $2,640 Non-competitive
Sitting Bull College Fort Yates, ND 214 N/A Non-competitive
Turtle Mountain Community College Belcourt, ND 579 N/A Non-competitive
United Tribes Technical College Bismarck, ND 678 $2,800 Non-competitive
Nebraska Indian Community College Macy, NE 190 $1,920 Non-competitive
Southeast Community College, Lincoln Campus Lincoln, NE 7917 $2,138 Non-competitive
New Hampshire Community Technical College, Berlin/Laconia Berlin, NH 2080 N/A Minimally difficult
New Hampshire Community Technical College, Manchester/Stratham Manchester, NH 2944 $9,024 Minimally difficult
New Hampshire Technical Institute Concord, NH 3650 $11,280 | Moderately difficult
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Brookdale Community College Lincroft, NJ 12724 $5,400 Non-competitive
Camden County College Blackwood, NJ 14829 N/A Non-competitive
Essex County College Newark, NJ 10435 N/A Non-competitive
Hudson County Community College Jersey City, NJ 6489 $6,210 Non-competitive
Passaic County Community College Paterson, NJ 6308 $4,234 Non-competitive
Eastern New Mexico University—Roswell Roswell, NM 3522 N/A Non-competitive
Northern New Mexico Community College Espafiola, NM 2272 N/A Non-competitive
San Juan College Farmington, NM 5064 $840 Non-competitive
University of New Mexico—Valencia Campus Los Lunas, NM 1544 N/A Non-competitive
Borough of Manhattan Community College of CUNY New York, NY 18776 $4,560 Non-competitive
Bronx Community College of CUNY Bronx, NY 8470 $4,560 Non-competitive
Columbia-Greene Community College Hudson, NY 1715 $5,376 Non-competitive
Corning Community College Corning, NY 5310 $6,200 Non-competitive
Finger Lakes Community College Canandaigua, NY 4910 $5,800 Non-competitive
Fiorello H. LaGuardia Community College of CUNY Long Island City, NY 13489 $5,700 Non-competitive
Herkimer County Community College Herkimer, NY 3477 N/A Non-competitive
Hudson Valley Community College Troy, NY 12205 $8,100 Minimally difficult
Jefferson Community College Watertown, NY 3545 $4,724 Minimally difficult
Mohawk Valley Community College Utica, NY 5984 $5,900 Non-competitive
New York City College of Technology of CUNY Brooklyn, NY 11380 N/A Non-competitive
Onondaga Community College Syracuse, NY 8400 $9,000 Non-competitive
Schenectady County Community College Schenectady, NY 4140 $5,280 Non-competitive
State University of New York College of Technology at Alfred Alfred, NY 3300 $7,210 Moderately difficult
Suffolk County Community College Selden, NY 20280 N/A Non-competitive
Sullivan County Community College Loch Sheldrake, NY 1902 $5,800 Non-competitive
Tompkins Cortland Community College Dryden, NY 3174 $6,400 Non-competitive
Ulster County Community College Stone Ridge, NY 3105 $6,000 Non-competitive
Westchester Community College Valhalla, NY 11564 $7,376 Non-competitive
Bowling Green State University—Firelands College Huron, OH 1918 $11,090 Non-competitive
Central Ohio Technical College Newark, OH 2592 N/A Non-competitive
Chatfield College St. Martin, OH 230 $3,360 Non-competitive
Clark State Community College Springfield, OH 3504 $6,492 Non-competitive
James A. Rhodes State College Lima, OH 2842 $7,512 Non-competitive
Lakeland Community College Kirtland, OH 8635 $5,873 Non-competitive
Lorain County Community College Elyria, OH 9409 $5,288 Non-competitive
Marion Technical College Marion, OH 2121 $5,076 Non-competitive
Sinclair Community College Dayton, OH 19563 $5,940 Non-competitive
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Stark State College of Technology Canton, OH 6857 $5,400 Non-competitive
Tulsa Community College Tulsa, OK 16803 N/A Non-competitive
Luzerne County Community College Nanticoke, PA 6170 N/A Non-competitive
Pennsylvania Highland Community College Johnstown, PA 1327 $5,040 Non-competitive
Westmoreland County Community College Youngwood, PA 6133 N/A Non-competitive
Aiken Technical College Aiken, SC 2516 $8,204 Non-competitive
Florence-Darlington Technical College Florence, SC 4041 $4,952 Non-competitive
Piedmont Technical College Greenwood, SC 4911 N/A Non-competitive
Technical College of the Lowcountry Beaufort, SC 1765 $3,710 Non-competitive
Angelina College Lufkin, TX 4976 N/A Non-competitive
Austin Community College Austin, TX 31908 $4,536 Non-competitive
Cisco Junior College Cisco, TX 3250 $2,062 Non-competitive
El Paso Community College El Paso, TX 19953 $1,566 Non-competitive
Montgomery College Conroe, TX 8306 $2,304 Non-competitive
North Harris College Houston, TX 10591 $2,886 Non-competitive
Odessa College Odessa, TX 4569 $1,860 Non-competitive
South Texas College McAllen, TX 16225 $4,848 Non-competitive
Tomball College Tomball, TX 7647 $2,400 Non-competitive
Salt Lake Community College Salt Lake City, UT 24111 $6,888 Non-competitive
John Tyler Community College Chester, VA 6314 $5,264 Non-competitive
Northern Virginia Community College Annandale, VA 39353 $5,031 Non-competitive
Southside Virginia Community College Alberta, VA 4686 $6,420 Non-competitive
Southwest Virginia Community College Richlands, VA 3666 $5,992 Non-competitive
Virginia Highlands Community College Abingdon, VA 3867 N/A Non-competitive
Community College of Vermont Waterbury, VT 5801 $7,824 Non-competitive
Everett Community College Everett, WA 7188 $7,521 Non-competitive
Grays Harbor College Aberdeen, WA 2181 $7,521 Non-competitive
Northwest Indian College Bellingham, WA 1189 $7,182 Non-competitive
Gateway Technical College Kenosha, WI 6816 N/A Non-competitive
Madison Area Technical College Madison, WI 13479 N/A Non-competitive
Milwaukee Area Technical College Milwaukee, WI 55992 $15,503 Non-competitive
Northcentral Technical College Wausau, WI 3734 $15,309 Non-competitive
Southwest Wisconsin Technical College Fennimore, WI 1861 N/A Non-competitive
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Figure 2. Human Service Programs in 4-year Institutions by State
Source: www.Petersons.com

4-Year Programs, Total number = 70
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Table 2. Human Service Programs in 4-year Institutions
Source: www.Petersons.com
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4-Year Program/ Institution

Location

Enrollment | Tuition | Entrance Difficulty

Central Baptist College

Conway, AR

395 $7,950 Minimally difficult

Mesa State College

Grand Junction, CO

6034 $9,546 Minimally difficult

Albertus Magnus College

New Haven, CT

1782 $16,600 | Moderately difficult

Mitchell College

New London, CT

727 $19,405 Minimally difficult

Post University

Waterbury, CT

1101 $19,500 Minimally difficult

University of Bridgeport

Bridgeport, CT

1676 $19,200 | Moderately difficult

University of Hartford

West Hartford, CT

5592 $23,406 | Moderately difficult

The George Washington University

Washington, DC

10761 $36,370 Very difficult

Florida Gulf Coast University

Fort Myers, FL

6138 $15,249 | Moderately difficult

Saint Leo University Saint Leo, FL 1384 $14,250 | Moderately difficult
LaGrange College LaGrange, GA 986 $16,200 | Moderately difficult
Hawai’i Pacific University Honolulu, HI 6911 $11,550 | Moderately difficult
Kendall College Evanston, IL 780 $19,000 | Moderately difficult
Calumet College of Saint Joseph Whiting, IN 1182 $9,900 Non-competitive

Indiana Tech Fort Wayne, IN 2857 $17,600 | Moderately difficult
Indiana University East Richmond, IN 2392 $11,153 | Moderately difficult

Saint Mary-of-the-Woods College

St Mary-of-the-Woods, IN

1626 $18,060 | Moderately difficult

University of Saint Francis

Fort Wayne, IN

1768 $16,750 | Moderately difficult

Friends University

Wichita, KS

2629 N/A Moderately difficult

Washburn University

Topeka, KS

6424 $11,130 Non-competitive

Northern Kentucky University

Highland Heights, KY

12057 $9,696 Non-competitive

American International College

Springfield, MA

1398 $19,800 | Moderately difficult

Merrimack College

North Andover, MA

2154 $24,200 | Moderately difficult

Suffolk University

Boston, MA

4784 $21,140 | Moderately difficult

University of Maine at Fort Kent Fort Kent, ME 1076 N/A Moderately difficult
Baker College of Clinton Township Clinton Township, Ml 5103 $6,300 Non-competitive
Baker College of Flint Flint, MI 6065 $6,300 Non-competitive
Baker College of Muskegon Muskegon, Ml 4744 $6,300 Non-competitive
Bethel College Mishawaka, Ml 1934 $15,950 Minimally difficult
Finlandia University Hancock, Ml 548 $15,434 Minimally difficult
Lake Superior State University Sault Sainte Marie, Ml 2888 $11,976 | Moderately difficult
Siena Heights University Adrian, Ml 1886 $15,020 | Moderately difficult
Hannibal-LaGrange College Hannibal, MO 1057 $11,420 | Moderately difficult
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Park University Parkville, MO 12688 $6,412 Moderately difficult
Southwest Baptist University Bolivar, MO 2701 $12,450 | Moderately difficult
University of Great Falls Great Falls, MT 673 $13,500 Non-competitive
Midland Lutheran College Fremont, NE 909 $18,140 | Moderately difficult
Boricua College New York, NY 1468 $9,000 Moderately difficult
Cazenovia College Cazenovia, NY 1124 $18,940 Minimally difficult
Hilbert College Hamburg, NY 1109 $14,300 Minimally difficult
Medaille College Buffalo, NY 1777 $15,030 | Moderately difficult
Mercy College Dobbs Ferry, NY 5636 N/A Not Available
Metropolitan College of New York New York, NY 1191 $14,240 | Moderately difficult
New York University New York, NY 20566 $29,890 Most difficult
State University of New York Empire State College Saratoga Springs, NY 9522 $10,610 Minimally difficult
Touro College New York, NY 7393 N/A Moderately difficult
Mount Vernon Nazarene University Mount Vernon, OH 2195 $15,384 | Moderately difficult
Ohio University Athens, OH 17191 $17,199 | Moderately difficult
Ohio University—Chillicothe Chillicothe, OH 1960 N/A Non-competitive
University of Cincinnati Cincinnati, OH 19512 $21,210 | Moderately difficult

Walsh University

North Canton, OH

1859 $16,000 | Moderately difficult

Geneva College

Beaver Falls, PA

1809 $16,910 | Moderately difficult

La Roche College

Pittsburgh, PA

1500 $16,780 Minimally difficult

Mansfield University of Pennsylvania

Mansfield, PA

2986 $12,266 | Moderately difficult

Saint Joseph's University Philadelphia, PA 5143 $27,320 Very difficult
The University of Scranton Scranton, PA 4084 $23,750 | Moderately difficult
Villanova University Villanova, PA 7208 $28,760 Very difficult
Caribbean University Bayamén, PR N/A N/A Minimally difficult
Providence College Providence, RI 3912 $24,800 Very difficult
Dakota Wesleyan University Mitchell, SD 758 $15,600 | Moderately difficult
Oglala Lakota College Kyle, SD N/A N/A Non-competitive
Sinte Gleska University Rosebud, SD 1020 $2,700 Non-competitive
Carson-Newman College Jefferson City, TN 1851 $14,500 | Moderately difficult
Wayland Baptist University Plainview, TX 1004 $9,450 Minimally difficult
Burlington College Burlington, VT 241 $14,670 Non-competitive
Champlain College Burlington, VT 2472 $14,660 | Moderately difficult
College of St. Joseph Rutland, VT 271 $13,800 Minimally difficult
Southern Vermont College Bennington, VT 390 $14,373 Minimally difficult
University of Wisconsin—Oshkosh Oshkosh, WI 9740 $15,027 | Moderately difficult
Fairmont State University Fairmont, WV 7520 $8,808 Minimally difficult
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Appendix C. Programs listed in the CSHSE Directory as having a Gerontology Concentration

Source: The 1999 Council for Standards in Human Service Education National Directory of Human
Service Programs (Blair, 1999)

1. Cabrillo Community College, CA
No longer offered: http://www.cabrillo.edu/home/programs/ ; HS skills certificate

2. Chabot College, CA
An Associate in Arts Degree in Sociology, with an emphasis in Gerontology;
http://chabotweb.clpccd.cc.ca.us/academics/programs/

3. University of Northern Colorado, CO

Human Services B.A. with emphasis in Gerontology,
http://www.unco.edu/nhs/humanservices/programs.htm

M.A. in Gerontology, some gerontology courses are available online.
http://www.unco.edu/nhs/gerontology/academic.htm

4. St. Joseph College, CT
Certificate in Gerontology, 18-credit hours. Also have Institute in Gerontology,
http://www.sjc.edu/content.cfm/pageid/4949

5. University of Hawaii — Manoa, HI
Undergraduate Certificate in Aging or an Advanced Graduate Certificate in Gerontology through the
Center on Aging. http://www.catalog.hawaii.edu/degrees-cert.htm

6. Colby Community College, KS
AA and transfer degree in Social Work and Health Care/ Nursing, only a couple gerontology courses
offered. http://www.colbycc.edu/?m=4

7. Grambling State University , LA
No longer available. Degrees in Social Work (BSW and MSW).
http://www.gram.edu/prospective/degrees.asp

8. Northeast Louisiana State University, LA

Renamed to The University of Louisiana at Monroe. Has Gerontology Institute and offers certificate,
undergraduate minor, and MA. Online MA and Certificate options.
http://www.ulm.edu/~gero/education.html

9. Tulane University, LA
Tulane School of Social Work has a Certificate in Gerontology with their MSW.
http://www.tulane.edu/~tssw/New TSSW/Programs/mswgeronotology.html

10. Southern University of New Orleans, LA
No longer offered. Has BSW and MSW. http://www.suno.edu/oncampus_programs.htm



http://www.cabrillo.edu/home/programs/
http://chabotweb.clpccd.cc.ca.us/academics/programs/
http://www.unco.edu/nhs/humanservices/programs.htm
http://www.unco.edu/nhs/gerontology/academic.htm
http://www.sjc.edu/content.cfm/pageid/4949
http://www.catalog.hawaii.edu/degrees-cert.htm
http://www.colbycc.edu/?m=4
http://www.gram.edu/prospective/degrees.asp
http://www.ulm.edu/%7Egero/education.html
http://www.tulane.edu/%7Etssw/New_TSSW/Programs/mswgeronotology.html
http://www.suno.edu/oncampus_programs.htm
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11. University of Maine at Fort Kent, ME
No longer available. Has Human Services AA. http://www.umfk.maine.edu/academics/programs/

12. American International College, MA
Lists 14 gerontology courses, but no degree/ certificate. http://www.aic.edu/pages/477.html

13. Madonna University, Ml
Certificates, associate degree, undergraduate major and minor,
http://www.madonna.edu/pages/gerontology.cfm

14. University of Nevada, Las Vegas, NV
Certificate in Gerontology. http://www.unlv.edu/pubs/majors/

15. Union County College, NJ
AA in Gerontology, Certificate in Gerontology;
http://www.ucc.edu/Academics/CompleteListOfPOS/default.ntm

16. Baylor University, TX
Institute for Gerontological Studies, in the School of Social Work. http://www.baylor.edu/gerontology/

17. Abilene Christian University, TX
Graduate Certificate in Gerontology and MS in Gerontology,
http://www.acu.edu/academics/cas/sociology.html

18. University of the Incarnate Word, TX
No longer available. Offers Educational Gerontology course.
http://www.uiw.edu/admissions/programs.htmi

19. Pan American University, TX
No longer available. http://newstudent.panam.edu/academics/default.htm

20. Paul Quinn College, TX
No longer available. http://www.pqc.edu/academics_degrees.htm

21. St. Edwards University, TX
Minor in Gerontology, http://www.stedwards.edu/newc/academic/minors/gerontology.htm

22. University of Texas Southwestern, TX
Bachelor of Science in Gerontology degree. Currently not accepting students.
http://www8.utsouthwestern.edu/home/education/alliedschool/index.html



http://www.umfk.maine.edu/academics/programs/
http://www.aic.edu/pages/477.html
http://www.madonna.edu/pages/gerontology.cfm
http://www.unlv.edu/pubs/majors/
http://www.ucc.edu/Academics/CompleteListOfPOS/default.htm
http://www.baylor.edu/gerontology/
http://www.acu.edu/academics/cas/sociology.html
http://www.uiw.edu/admissions/programs.html
http://newstudent.panam.edu/academics/default.htm
http://www.pqc.edu/academics_degrees.htm
http://www.stedwards.edu/newc/academic/minors/gerontology.htm
http://www8.utsouthwestern.edu/home/education/alliedschool/index.html
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Appendix D. Accrediting and Professional Organizations
CSHSE Board and Contact Information
Council for Standards in Human Service Education
PMB 703, Larrabee Avenue, Suite 104
Bellingham, WA 98225-7367

CSHSE Board. (Also at http://www.cshse.org/board.html )

President:

John R. Heapes, M.A., M.S.W.
Harrisburg Area Community College
Human Services Program

One HACC Drive

Harrisburg, PA 17110-2999
Tel:(717) 780-2518

Fax: 717-236-0709
jrheapes@hacc.edu

Vice-President Program Accreditation:
Susan Kincaid, Ph.D.

Western Washington University
Woodring College of Education

Miller Hall #421, M-S 9087

516 High Street

Bellingham, Wa 98225-9087

Tel:(360) 650-3531 Fax: (360) 650-7792
susan.kincaid@wwu.edu

Vice President of Publications/Technical Assistance:
Elaine R. Green, Ed.D.

Chair/Associate Professor Sociology Department
Chestnut Hill College

9601 Germantown Avenue

Philadelphia, PA 19118

Tel: (215) 248-7071

green@chc.edu

Secretary

Jim Palmer, M.S.W.

College of Southern Idaho

Human Services Program

315 Falls Avenue

PO Box 1238

Twin Falls, 1daho 83301

Tel: (208) 732-6715 Fax: (208) 736-4743
jpalmer@csi.edu



http://www.cshse.org/board.html
mailto:jrheapes@hacc.edu
mailto:susan.kincaid@wwu.edu
mailto:green@chc.edu
mailto:jpalmer@csi.edu
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NOHS Board and Contact Information

National Organization for Human Services
5601 Brodie Lane, Suite 620-215

Austin, TX 78745

Phone: 512-692-9361

Fax: 512-692-9445

The complete and current NOHS Board listing is available at:
http://www.nationalhumanservices.org/board.html

President:

Georgianna Glose
Fort Greene SNAP

105 Ashland Place, 5D
Brooklyn, NY 11201
Phone: (718) 694-6957
Fax: (718) 694-6958
ftg_snap@hotmail.com

Vice President for Regional Development
Vicki Totten

St. Edwards University

3001 S. Congress Ave.

Austin, TX 78704

Phone: (512) 416-5889
vickit@admin.stedwards.edu

Vice President for Conferences
Susan E. Claxton

Floyd College

127 Windemere Dr.

Bremen, GA 30110

Phone: (770) 537-5145

Fax: 706-295-6610
sclaxton@floyd.edu

Secretary

Trula Morehead Nicholas
Western Washington University
192 Sudden Valley

Bellingham WA 98229

Phone: (360) 733-4226
Trula.Nicholas@wwu.edu



http://www.nationalhumanservices.org/board.html
mailto:ftg_snap@hotmail.com
mailto:vickit@admin.stedwards.edu
mailto:sclaxton@floyd.edu
mailto:Trula.Nicholas@wwu.edu
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List of NOHS Regional Organizations and Contacts

Links to those, as well as to the regional conferences can be found at
http://www.nationalhumanservices.org/regions.html.

NOHS Annual Conference is in the fall. This year the conference was on November 1 — 4, 2006 in
San Diego. The CSHSE Fall Board meeting is immediately before this conference. The exact date and
location for the 2007 conference have not been announced yet.

The Mid-Atlantic Consortium for Human Services
Includes: New York, New Jersey, Delaware, Maryland, Pennsylvania, Washington, D.C.

Contact for More Information:
Pat Lamanna

Dutchess Community College
53 Pendell Road
Poughkeepsie, NY 12601
Phone: 845-431-8349
lamanna@sunydutchess.edu

The Midwest-North Central Organization for Human Services
Includes: lowa, Illinois, Indiana, Kansas, Michigan, Minnesota, Missouri, Nebraska, North Dakota,
Ohio, South Dakota, and Wisconsin.

Web site: http://www.mwncohs.org/

Contact for More Information:

Annick Smith

Case Manager, Neighborhood Emergency Services

Heartland Family Service (Not-For-Profit Organization of the Year, 2005)
116 E. Mission Ave

Bellevue, NE 68005

Phone: (402) 319-7298

Fax: (402) 291-8247

annickpsmith@cox.net

www.heartlandfamilyservice.org

The New England Organization of Human Service Education (NEOHSE)
Includes: Connecticut, Vermont, Rhode Island, Massachusetts, Maine, New Hampshire

Contact for More Information:

Dr. Jackie Griswold, President

New England Organization for Human Service Education
jariswold@hcc.mass.edu



http://www.nationalhumanservices.org/regions.html
mailto:lamanna@sunydutchess.edu
http://www.mwncohs.org/
mailto:annickpsmith@cox.net
http://www.heartlandfamilyservice.org/
mailto:jgriswold@hcc.mass.edu
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The Northwest Human Services Association
Includes: Alaska, Colorado, Guam, Idaho, Montana, Oregon, Utah, Washington, and Wyoming

Contact for More Information:
Shoshana D. Kerewsky, Director
University of Oregon

5251 University of Oregon
Eugene, OR 97403-5251

Phone: 541-346-2429

Fax: 541-346-6778
nwhsa@cs.com

The Southern Organization for Human Services
Includes the following states: Virginia, North Carolina, South Carolina, Georgia, Florida, Alabama,
Tennessee, Mississippi, Missouri, Arkansas, Louisiana, West Virginia and Kentucky.

Website: http://www.sohse.org/

Contact for More Information:
Judith R. Slater

Human Services Department
Kennesaw State University
1000 Chastian Rd., #1801
Kennesaw, GA 30144-5591
Phone: (770) 423-6634

Fax: (770) 499-3176
jslater@kennesaw.edu

The Western Region of Human Service Professions
Includes the following states: Texas, Oklahoma, Arizona, New Mexico, Nevada, California, Hawaii.

Contact for More Information:
William Oswald

Springfield College San Diego
San Diego, CA 92129

Phone: 619-582-4002
woswald@spfldcol.edu
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