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Human Behavior and the Social Environment I: The Life Course
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Undergraduate Social Work Program
Course Prerequisites:  BIO 109 Human Biology AND PSY 100 Intro to Psychology OR SOC 100 Intro to Sociology; or Permission of the Instructor

Course Web Page: http://www.warren-wilson.edu/~library/SWK.htm#305
Course Description:

The concept of generalist social work is considered from an ecological systems perspective, which emphasizes the intersecting dynamics of humans and their environments. We will explore human development across the life span with consideration given to issues of race, ethnicity, gender, sexual orientation, age and social class as they pertain to development. We will also explore empowerment through enhancing client strengths and developmental capacities. We will pay special attention to identifying and analyzing human behavior from non-dominant perspectives. 

Social Work Program Mission Statement:
The mission of the Social Work Program at Warren Wilson College is to provide students preparation for entry into the profession of social work through an undergraduate generalist social work education that is educationally sound, academically challenging, ethically principled, and socially relevant, and which is solidly framed by the triad experience of service, work, and education in the liberal arts.

This mission is accomplished by:

· Instilling within the students an understanding of the history and complexity of social systems.

· Affirming and strengthening students’ beliefs about social responsibility for others, including people who are marginalized, oppressed, and disenfranchised.

· Helping the students to integrate a holistic, person-in-environment perspective of individuals, families, groups, and communities with appropriate intervention strategies.

· Exposing the students to a variety of populations and fields of practice.

· Providing a curriculum that assists the students to draw upon the strength of classroom experiences, field learning, community service, work, and education in the liberal arts.

· Helping students to begin the process of balancing their personal and professional lives, which includes the appropriate use of supervision.

· Developing within the students an identity with the profession of social work, including its ethical standards and concern for the common good.

Social Work Program Goals:
The goals of the Warren Wilson College Social Work Program are as follows:

1.  To prepare practitioners for baccalaureate level generalist social work practice with diverse populations and multigenerational client systems of various sizes and types.

2.  To prepare individuals to live in a global society who are committed to personal growth and contributing to the common good.

3.  To foster the development of values and ethics related to the NASW Code of Ethics that guides professional social workers in their practice.

4.  To prepare practitioners with a commitment to continuing their professional growth and development as a component of social work practice.

5.  To prepare practitioners to practice effectively in the global, political, social, cultural, economic physical/natural, spiritual and technological environments of the 21st century.
Program Objectives
The following objectives have been established as a means for implementing the aforementioned goals of the Social Work Program. Graduates of the Social Work Program are expected to be able to: (Those program objectives that this course aims to meet are in bold.)

1.  Understand the value base of the profession and its ethical standards and principles, and practice accordingly.

2.  Practice without discrimination and with respect, knowledge, and skills related to clients’ age, class, color, culture, disability, ethnicity, family structure, gender, marital status, national origin, race, religion, sex, and sexual orientation across the life course.

3.  Use supervision and consultation appropriate to social work practice.

4.  Function within the structure of organizations and service delivery systems and seek necessary organizational change.

5.  Apply critical thinking skills within the context of professional social work practice.
6.  Apply the knowledge and skills of generalist social work to practice with multigenerational systems of all sizes.

7.  Use theoretical frameworks supported by empirical evidence to understand individual development and behavior across the life span and the multigenerational interactions among individuals and between individuals, families, groups, organizations, and communities.

8.  Evaluate research studies, apply research findings to practice, and, evaluate their own practice interventions with specific attention to multigenerational issues and the global/international context.

9.  Use communication skills differentially across client populations, colleagues, and communities with special consideration to cultural competence and multigenerational practice.

10.  Understand the forms and mechanisms of oppression and discrimination, including ageism, environmental racism and ethnocentrism, and apply strategies of advocacy and social change that advance social and economic justice.
11.  Understand and interpret the history of the social work profession and its contemporary structures and issues.

12.  Analyze, formulate, and influence social policies, with special consideration of the impact of social, global/international, environmental, and economic policies on multigenerational client systems, workers, and agencies.

Areas of Focus

The Warren Wilson College Social Work Program offers four areas of focus, which are reflected throughout the Program Objectives and are infused throughout the curriculum. The four areas are:

Multigenerational Practice – As the population ages, multiple generations are co-existing like never before. Social workers today need to be skilled and knowledgeable about multigenerational needs, issues, and opportunities. Whether you choose to work with children, teens, elders, communities, or social policies, you are bound to work with multiple generations at once. This particular area of focus is supported by the CSWE Gero-Ed Center’s Curriculum Development Institute, of which the Warren Wilson College Social Work Program is a participant (2005-2008). 

International/Global Perspective – As the world becomes more and more “globalized,” it is essential for social workers to approach their work with a global perspective. As students prepare for their profession, the development of understanding global interdependence will aid them in working with client systems, whether domestically or abroad. 

Environmental Sustainability – As the state of the physical and natural environments has become more urgent, social work can no longer afford to ignore the effects of environmental degradation on people and communities, as well as the relationship between social and environmental justice. Social workers today must be skilled and knowledgeable about our physical and natural surroundings as much as our social environments. 

Information Literacy – Information literacy forms the basis for lifelong learning. Effective social work practice today requires social workers to be able to recognize when information is needed and have the ability to locate, evaluate, and use effectively the needed information. Social workers today must also understand many of the ethical, legal and socio-economic issues surrounding the use of information and access in order to use information ethically and legally. 

Course Content that Reflects These Areas of Content:
· Life course perspective

· Systems theory framework

· Bio-psycho-social-spiritual and cultural theories

· Human development across the life course: conception, pregnancy, childbirth, infancy, toddlerhood, early childhood, middle childhood, adolescence, young adulthood, middle adulthood, late life, very late life

· End of life care issues

· Social contexts of family, organizational and community systems

· Human diversity and populations-at-risk 

Student Learning Outcomes:

Upon successful completion of this course, students should be able to demonstrate competence in the following knowledge, skills, and values-based learning outcomes (the Program Objectives met in part by these are indicated in parentheses):

Knowledge:

1. Critically evaluate selected theories and research regarding behavior and individual development across the life span and the social environment. (Program Objectives 5, 7, 8)

2. Identify ethical issues that may be presented at different life stages (Program Objectives 1, 5)

3. Differentiate the effects of generational cohort and age (developmental stage) experiences (Program Objectives 5, 6, 7, and Multigenerational Practice)

4. Analyze the role of discrimination and oppression on functioning and development across the life course. (Program Objectives 2, 5, 10)

5. Differentiate the major issues, challenges, barriers and normative characteristics of bio-psycho-social-spiritual and cultural development across the life course. (Program Objective 6)

6. Critically analyze the bio-psycho-social-spiritual and cultural variables that affect behavior across the life course (Program Objectives 5, 6)

7. Demonstrate an understanding of how individuals function as members of multigenerational families, groups, organizations and communities across the life course (Program Objectives 6, 7, and Multigenerational Practice)

8. Analyze programs, services, and/or resources that address oppression and discrimination and/or advocate for multigenerational individuals, families, groups, and/or communities. (Program Objective 10)

9. Evaluate potential impacts that the social and natural/physical environments have on human behavior and development across the life course. (Program Objectives 5, 6, 10, and Environmental Sustainability)

Skills in:

1. Recognize the impact of discrimination and oppression based on age, class, color, culture, disability, ethnicity, family structure, gender, marital status, national origin, race, religion, sex, and sexual orientation on functioning and development across the life course. (Program Objectives 2, 10)
2. Apply a life course perspective, a systems theory framework, and a multigenerational lens as frameworks for creating, understanding, and ordering knowledge of human behavior and the social environment. (Program Objectives 5, 6)

3. Apply in practice a variety of theories about individual development and behavior across the life span. (Program Objective 7)

4. Apply in practice a variety of theories about environmental (social, physical, natural) influences on individuals. (Program Objective 7)

5. Locate scholarly, peer-reviewed journal articles and incorporate the information in one’s knowledge base. (Program Objective 8) 

6. Engage elders in the learning process drawing upon their collected life experience and life knowledge as an educational partner (Program Objectives 2, 5, 6, 7, 8, 10 and Multigenerational Practice)

Values:

1. Examination and awareness of one’s own values and biases regarding aging and various life stages. (Program Objectives 1, 10, Multigenerational Practice)

2. Examination and awareness of one’s own values and biases regarding class, color, culture, disability, ethnicity, family structure, gender, marital status, national origin, race, religion, sex, and sexual orientation. (Program Objective 1, 2, International/Global Perspective)

3. Awareness of end-of-life care issues, such as the client’s right to dignity and self-determination (Program Objective 1)

4. Commitment to the importance of including the natural and physical environments in the study of human behavior. (Environmental Sustainability)

Required Text (available in the WWC Bookstore):
Hutchison, E.D. (2003). Dimensions of Human Behavior: The Changing Life Course. Sage Publications, Inc.

COURSE OUTLINE:
Week #1


M
Aug. 28
(Triad Day)

W
Aug 30
READ: Ch. 1 “A Life Course Perspective” pp. 11-41

F
Sept 1
READ: Ch. 1 continued, pp. 41-49



DUE: Active Learning Exercise 1

Week #2


M
Sept 4
READ: “Three Psychological Perspectives” (HANDOUT)

W
Sept 6
LECTURE: Aspects of Aging

Before Reading Chapter 9, WATCH (before class) VIDEO: “Everybody Rides the Carousel”
This video is on reserve in the library. It runs approximately one hour and 12 minutes.

As you watch, complete the homework exercise (see HANDOUT)

Week #3


M
Sept 11 
READ Ch. 9 “Late Adulthood” pp. 391 – 404



DUE: “Everybody Rides the Carousel” activity (HANDOUT)

W 
Sept 13 
READ: Ch. 9, pp. 404 - 414



DUE: Key Demographics Chart

F
Sept 15
FIELD TRIP TO BATTERY PARK/Orientation

Week #4


M
Sept 18 
READ: Ch. 9, pp. 414 – 434



DUE: Oral History Journal #1

W
Sept 20
READ: Zal, H.M. (2000). The squeezed generation. In, D.N. Sattler, G.P. 

Kramer, V. Shabatay, & D.A. Bernstein (Eds.). Lifespan development in context: Voices and perspectives (157-161). Boston: Houghton Mifflin Company. (HANDOUT)

DUE: Service Commitment Form and Pre-Service Reflection Paper
Week #5


M
Sept 25
READ: Ch. 8 “Middle Adulthood” pp. 341-363



READ: Case Study “Multigenerational Family Dynamics”

W 
Sept 27
READ: Ch. 8 “Middle Adulthood” pp. 363-387



DUE: Website Review and Presentation

F
Sept 29
Oral History Part I: case presentations and discussion



DUE: Oral History Ecomap 



DUE: Oral History Journal #2

Week #6


M
Oct 2
READ: Ch. 7 “Young Adulthood” pp. 303-323



DUE: Active Learning Exercise 3

W
Oct 4
READ: Ch. 7 “Young Adulthood” pp. 323-337

Week #7


M
Oct 9
READ: Ch. 6 “Adolescence” pp. 247-267

W
Oct 11 
READ: Ch. 6 “Adolescence” pp. 267-278



READ: “Case Study: The Application of Systems Theory to Chronic 



Illness Issues and the Educational Environment” (HANDOUT)

F
Oct 13
READ: Ch. 6 “Adolescence” pp. 278-302

Week #8


M
Oct 16
VIDEO: “Is it a boy or a girl?”



READ: TBA

W
Oct 18 
Oral History Part II: case presentations and discussion



DUE: Oral History Genogram



DUE: Oral History Journal #3

FALL BREAK – FALL BREAK – FALL BREAK – FALL BREAK – FALL BREAK

Week #9


M
Oct 30
READ: Ch. 5 “Middle Childhood” pp. 199-210

W
Nov 1
READ: Ch. 5 “Middle Childhood” pp. 210-225

F
Nov 3
READ: Ch. 5 “Middle Childhood” pp. 225-245

Week #10


M
Nov 6
READ: Ch. 4 “Early Childhood” pp. 159-179

W
Nov 8
READ: Ch. 4 “Early Childhood” pp. 179-195



DUE: Journal Review Presentation

Week #11


M
Nov 13
READ: Ch. 3 “Infancy and Toddlerhood” pp. 111-141

W
Nov 15
READ: Ch. 3 “Infancy and Toddlerhood” pp. 141-155

F
Nov 17 
GUEST SPEAKER: Cameron Kempson, Mountain Area Child and Family Center

Week #12


M
Nov 20
Oral History Part III: case presentations and discussion



DUE: Oral History Timeline

DUE: Oral History Journal #4 & 5

THANKSGIVING BREAK

Week #13


M
Nov 27 
READ: Ch. 2 “Conception, Pregnancy and Childbirth” pp. 53-81

W
Nov 29
READ: Ch. 2 “Conception, Pregnancy and Childbirth” pp. 81-90

F
Dec 1
READ: Ch. 2 “Conception, Pregnancy and Childbirth” pp. 90-109

Week #14
END OF LIFE CARE


M
Dec 4
READ: Ch. 10 “Very Late Life” pp. 439-459

W
Dec 6
READ: Ch. 10 “Very Late Life” pp. 459-476



VIDEO: “Pioneers of Hospice: Changing the Face of Dying”

Week #15
MULTIGENERATIONAL/LIFE COURSE PERSPECTIVE


M
Dec 11
Oral History Part IV: case presentations and discussion

DUE: Oral History Journal #6 & 7

W
Dec 13
READ: Kauffman, S.E., Walter, C.A., Nissly, J., and Walker, J. (1994). Putting the environment into the human behavior and the social environment curriculum. In, M.D. Hoff and J.G. McNutt (Eds.), The global environmental crisis: Implications for social welfare and social work (277-296). Brookfield, VT: Ashgate Press. (HANDOUT)
F
Dec 15
READ: Silver, P.T. (1998). Occupational disease and the disadvantaged worker: A mandate for social work. In, M.D. Hoff and J.G. McNutt (Eds.), The global environmental crisis: Implications for social welfare and social work (170-198). Brookfield, VT: Ashgate Press. (HANDOUT)
Week #16
EVALUATION AND REFLECTION


M
Dec 18
Service Reflection Discussion



DUE: Service Reflection Paper

DUE: Oral History Journal #8 (with entire journal)

W
Dec 20
Self Reflection/Evaluations Part II



Course Evaluations



DUE: Final Oral History Project 



DUE: Oral History Paper

COURSE ASSIGNMENTS:

You are STRONGLY encouraged to make use of the Library web page designed especially for this course and the following assignments. The web page may be found at:

http://www.warren-wilson.edu/%7Elibrary/SWK.htm#305 

Website Review 
DUE Wednesday, September 27 
50 points

Each student will choose a website from the Web Resources associated with Chapter 8 “Middle Adulthood” (pp. 386-387). After thoroughly reviewing the website, you are to write an evaluation of that website and a discussion of the website in relation to Chapter 8 “Middle Adulthood.” Your paper should address the following questions (be sure to use APA format):

1. Who is the audience of the site and how do you know?

2. How easy or difficult is it to find information on the site and why?

3. When was the site last updated?

4. In what ways does the website contribute to your understanding of human development and the life course in general? Middle adulthood in particular? Be specific and give examples. 

5. What is your overall evaluation of the quality of the website and why? 

6. How does the website relate to Chapter 8 “Middle Adulthood” and vice versa? What specific connections are there between the two? NOTE: this should take up the majority of your paper
Website Review Presentation 
DUE Wednesday, September 27
25 points

In addition to your written evaluation of the website, you will prepare a 10 minute presentation of the website to your class. Your presentation should include a general “tour” as well as highlights, specific links of interest, connections to Chapter 8 and/or the course, and, finally, your critical evaluation of the website, with evidence to illustrate. 

Journal Review Presentation 
DUE Wednesday, November 8
100 points

One mark of a good social worker is remaining current with developments in the field. You will begin to develop this skill by presenting a review of one article related to early childhood in a social work or social work-related journal. For this assignment, please prepare a handout with the complete APA-format citation of the article and a brief (1 page) abstract or synopsis of the article in your own words. This handout is worth 50 points toward your final grade. You will then have 15 minutes in class to present the article you have reviewed and lead a discussion on the topic of your article. This presentation is worth 50 points toward your final grade. Your presentation should include an overview of the article’s content; an analysis of how the information in the article supports or contradicts information from the class and textbook used in this course; and a discussion of your reaction to the article: what you found most interesting, problematic, etc. Your presentation should be detailed and specific, using examples from the article, class and texts to illustrate and back up your points. Your presentation, including discussion, should be no more than 15 minutes in duration.

Oral History Project
This project provides you with an opportunity to apply and expand on course content about human development across the life span and the social context in which development takes place. For this project, you will be matched with a “mentor” who is a resident at Battery Park Senior Housing Apartments, in downtown Asheville. Battery Park provides low-income housing for older adults. As the class works its way across the life course, backward, you will be asked to compare what you’re learning to the real life of your “mentor.” The following assignments will help you organize your oral history project. 

You will be required to complete a minimum of 7 visits with your oral history mentor. For each visit you will prepare one journal entry.

Oral History Project Journal
DUE (see below)
100 points

The purpose of your journal is to structure reflection about your experiences with your oral history partner and how they relate to what you learn in this class. Each entry should include the date of the visit, and should follow the guidelines below. You will receive feedback and suggestions each time you turn in your journal entries.  The grade will be assigned when you turn in the completed journal at the end of the semester.

Journal Entry 1 – DUE Monday, September 18

· What do you think will be the three most challenging aspects of this assignment?  

· What do you think will be the three most rewarding aspects of this experience?  

· What strengths do you bring to this project?  How will they help you and your oral history mentor?  

· What weaknesses will you have to work on to make this project successful for you and your oral history mentor?

Journal Entry 2 – DUE Friday, September 29

· Objectively describe your first visit with your oral history mentor (who was there, what happened, who said what).

· What were your feelings and thoughts before, during, and after the visit?  

Journal Entry 3 – DUE Wednesday, October18

· Objectively describe your first visit with your oral history mentor (who was there, what happened, who said what).

· What were your feelings and thoughts before, during, and after the visit?  

· What, if any, changes have taken place in the perspective you described in Entry #1 as a result of your contacts with your oral history mentor? 

· What accounts for any changes or for the fact that no changes have occurred?

· Describe what you believe you can learn from this project that will promote your personal or professional growth.

Journal Entries 4 and 5 – DUE Monday, November 20

· Objectively describe your 4th and 5th visits with your oral history mentor (who was there, what happened, who said what).

· What were your feelings and thoughts before, during, and after the visit? 

· What connections exist between your observations and thoughts and the material covered in class and the textbook? 

Journal Entries 6 and 7 – DUE Monday, December 11

· Objectively describe your 6th and 7th visits with your oral history mentor (who was there, what happened, who said what).

· What were your feelings and thoughts before, during, and after the visit? 

· What connections exist between your observations and thoughts and the material covered in class and the textbook? 

Journal Entry 8 (with entire journal) – DUE Monday, December 18

· Go back to Entry #1 and reflect on the strengths and weaknesses you identified.  Did you correctly identify the characteristics that would help or hinder you in this project?  Describe specific instances in which these characteristics were important.

· Go back to Entry #1 and reflect on the challenges and rewards you identified.  Was your initial assessment correct?  Describe instances exemplify each aspect you thought would be difficult or enjoyable or reasons why it has not turned out as you thought it would.

· Go back to Entry #3 and summarize what you learned from this experience that will promote your personal and professional growth.  Did it meet your expectations?  What would have made it a better experience?

Ecomap (present day) 
 DUE Friday, September 29
75 points

http://www.uic.edu/nursing/genetics/Lecture/Family/ecomap.htm 

Genogram 
DUE Wednesday, October 18
75 points
(4 generations – Mentor, his/her grandparents, parents, and children)

http://www.multiculturalfamily.org/genograms/
Timeline 
DUE Monday, November 20
75 points
http://www.havingoursay.com/TimeLine.htm
Completed Oral History Portfolio 

DUE Wednesday, December 20
Includes: Ecomap, Genogram, Timeline, Oral History Journal, and Oral History Paper

Oral History Paper 
DUE Wednesday, December 20
200 points

This paper is the major writing assignment for this course. The paper will tell the life story of your oral history mentor, from birth to the present time, covering all stages of the life course covered in this class. You will not only describe your mentor’s life at each stage, but you will apply at least one major theory of development at each stage to analyze as it applies to your mentor. Your paper should address the bio-psycho-social-sexual and cultural aspects of your mentor’s life, as well as careful consideration of the key social environments that have shaped your mentor’s life. In addition to the textbook, you will need to use a minimum of five outside sources, all of which must be peer-reviewed. Your paper should be 12-15 pages in length and should follow the following outline:

I. Introduction 

i. Introduce your mentor 

ii. Describe your mentor’s current life from bio-psycho-social-sexual, and cultural perspectives.

iii. Describe your mentor’s current life context (environments)

II. Infancy and Early Childhood

i. Provide a general description of your mentor’s infancy and early childhood. 

ii. Choose one or two significant features and a corresponding theory to apply. 

iii. Discuss how using that theoretical lens helps or does not help you understand the early life of your mentor. 

III. Middle Childhood

IV. Adolescence

V. Young Adulthood

VI. Middle Adulthood

VII. Late Adulthood

Agency Service Requirement
In addition to reading and writing, there is a service-learning component of this course. As a means for experiencing some of the issues in late life as well as reflections on the life course, students in SWK 305 are required to render 15 hours of community service at Battery Park. Service learning is an important pedagogical tool used throughout the Social Work Program at Warren Wilson College. The goals of service learning in this course include 

· Exposure to a population-at-risk served by social work organizations; and 

· Experience interacting with individuals who are in later life.  

The Project:

Battery Park Apartments is located in downtown Asheville and provides subsidized rental housing for 122 senior citizens. 

This service is a requirement for the course.  Students not completing the full 15 hours during the semester will not receive credit for the course, no matter their grade points accumulation in other course requirements.

Points to Remember About the Service Requirement:

· Always keep your appointment with Battery Park.  In cases of illness, contact Jennifer Isaac at prior to your scheduled arrival time to cancel your service for the day.

· Service for this assignment should not interfere with your attendance of this or any other classes nor should it conflict with your work schedule. 

· Always arrive on time, or a few minutes early, for your service commitment.

· Your attire for service work should be casual to professional. Please, no torn jeans, exposed midriffs, or flip-flops.

· Remember, you are working with human lives.  When in doubt, about what to do, consult Jennifer Isaac or Ali Climo. Conduct yourself as a beginning social work professional, and follow the NASW Code of Ethics in your service work.

Service Commitment Form 
DUE Wednesday, September 20


You are responsible for arranging times/days for service with Battery Park. You must then document your planned schedule and complete the service commitment form by Wednesday, September 20.

Service Time Sheet – DUE with Service Reflection Paper (Wednesday, December 20)

This will be your permanent record of time spent doing service with Battery Park, and will be subject to verification Jennifer Isaac.  The required 15 hours of service must be documented on the time sheets and turned along with your Service Reflection Papers.

NOTE: Although there are no points associated with the Service Commitment Form and the Service Time Sheet, on-time and accurate completion of both are expected and anything less than this will be taken into consideration in determining a grade for your Service Reflection Paper.
Pre-Service Reflection Paper
DUE Wednesday, September 20
100 points 

This 3 to 5-page paper will be a chance for you to explore your expectations for this service learning experience. You should be thoughtful and honest about your feelings as you anticipate this experience. Specifically, your paper should include:

a) Descriptions of any experience (volunteer or otherwise) that you have had in the past with people in late life.

b) Discussion of any questions or concerns you have as you begin this service learning experience. 

c) Your reflections on any connections between what you understand as the core concepts in this course and the assigned service learning experience.

d) The strengths and skills you have that you will bring to this service learning experience. 

Service Reflection Paper
DUE: Monday, December 18
200 points 

This 5 to 7-page paper is an opportunity for you to reflect on your total experience of the service learning that you completed for this course. Be sure to address confidentiality in your paper. Your paper should cover the following areas:

A.  Provide a brief overview of Battery Park Apartments and the context for your service there this semester. 

B.  Review your initial expectations of this service project and describe your initial impressions once you began. 

C.  Summarize the activities you engaged in during this service learning experience. Describe the highlights of your experiences (such as interesting cases, people, and accomplishments) and any problems you encountered and how they were resolved. Provide specific examples and details.

D.  Looking back on your pre-service reflection paper, evaluate your experience in terms of what you learned about yourself, about late life, and about the life course. Please discuss the value of the experience to you, whether you would select either of this type of service again (and why), and what you would do to make the experience of more value to you.

E.  Do you feel you made a difference by providing this service at this particular agency? With the particular residents you worked with? Cite one example of how you feel you made an impact. If you don’t feel you made any impact, describe why you feel this way.

F.  Any other thoughts, feelings, reflections, observations, notes, etc. you would like to share as part of your reflection on this service learning experience.

Class Policies:

NOTE: Class policies are standardized throughout the social work curriculum.

· Attendance- Class attendance and promptness in arrival is mandatory; you are expected to attend all class meetings for their entirety.  For semester length courses you will be granted 3 absences without penalty, and for term length courses you will be granted 1 absence without penalty.  All absences are treated equally. There are not “excused” absences (e.g., illness, doctor’s appointment, car problems) beyond that one allowed. Each additional absence for any reason will lower your final grade by 2%. Save your absences in case you need to use them for an illness or other genuine need. 

· If you miss class on the Friday before Fall or Spring Break, the Monday or Tuesday of Thanksgiving week, or the last class of the semester/term – YOUR FINAL GRADE WILL BE REDUCED BY ONE THIRD OF A GRADE PER ABSENCE. 

· Being late for class or leaving early three times is equal to one absence. Please come to class on time!

· Any student with eight or more absences will automatically fail the course (four or more absences for a term course).

· Participation- Social work is an applied field of study. Intellectual knowledge is combined with learning how to do social work. Your participation in class activities and discussion is essential to its success. You are expected to come to class prepared and informed, to listen attentively and offer verbal contributions to class discussion (questions; answers; related topics from other courses or your own experience; opinions or interpretations that are the same or different from those of the instructor, the textbooks, or your classmates). You are also expected to refrain from talking when others are talking; to respect others’ right to speak without interrupting; to pay equal attention to everyone in the room, not just the instructor; to disagree with others by discussing their ideas, not in attacking them; and to refrain from coming in late/leaving early. 
· Reading Assignments- You are responsible for carefully and thoughtfully reading each assigned chapter or supplement in time for class on the day it is assigned. You should come to class on those days prepared to discuss what you’ve read as well as what you think about it, and with any questions or observations you might have. Please consult the tentative syllabus schedule for specific dates/assignments.  You are expected to bring your textbooks and other relevant materials to every class session.

· Written Assignments- Excellent writing and communication skills are essential for effectiveness in the helping professions.

· All written assignments must be typed, double-spaced, in 12-point font (Times New Roman), with 1.25" margins, and pages numbered. Assignments presented in any other format will receive ½ credit.  All written assignments must be in hard copy paper form.  Electronic versions will not be accepted.
· Although you are welcome to conserve paper by double-siding assignments, you may not use recycled paper.

· “DUE” means that the assignment is due at the beginning of class the day it is assigned. 

· Late assignments (assignments turned in any time after the beginning of class up to 24 hours from the beginning of class) will receive ½ off of the grade earned. 

· Assignments that are more than 24 hours late will receive 0 points.

· Any “extensions” for assignments must be requested 24 hours in advance of the day they are due and will only be granted for unforeseen and unavoidable circumstances (i.e., the death of a close family member, a severe illness) at the discretion of the instructor.

· The APA Manual (Publication Manual of the American Psychological Association) will be the primary reference for questions pertaining to writing format. You are encouraged to use this manual as a personal reference outside of class in preparing papers.

· You are also strongly encouraged to seek feedback and assistance in preparing your papers through the writing support staff at the Writing Center located in Sunderland Hall. 

NOTE: You must complete all assignments in order to earn a passing grade in the course.
· Re-writing Assignments - Occasionally you may be invited by the instructor to re-write an assignment for a new grade.  If you choose to re-write an assignment, you must turn it in no later than 2 weeks after receiving it back from the instructor.  The original paper must be attached to the re-write.  A new grade will be assigned to the re-write and the assignment will be given a grade based on the average of the original and new grades.

· Grading - Evaluation is a complex process. Grades reflect both effort and achievement. Great effort in the absence of demonstrated achievement will not result in a high grade. The following guidelines are presented to help you understand the approach that will be used in grading your work in this course. 

Grades for this class will be according to the following points system:

	Assignment
	Points

	Website Reviews 
	50

	Website Review Presentation
	25

	Journal Review Presentation
	100

	Oral History Portfolio:
	525

	[Oral History Journal
	100

	Ecomap 
	75

	Genogram 
	75

	Timeline
	75

	Oral History Paper 
	200]

	Pre-Service Reflection Paper 
	100

	Service Reflection Paper
	200

	TOTAL
	1000


To calculate your final grade, divide your total points by 10 and consult the chart below:

Final Grade
Total Points
A+
97-100

A
94 - 96

A-
90 - 93

B+
87 - 89

B
84 - 86

B-
80 - 83

C+
77 - 79

C
74 - 76

C-
70 - 73

D+
67 - 69

D
64 - 66

D-
60 - 63

F
  0 - 59

“A” (Exemplary) – “A” papers are professional in appearance; have no typos and use correct grammar, sentence structure, and spelling. The writing in these papers is clear, concise, and well-organized. The paper demonstrates that the writer has thought carefully about the topic and clearly understands the issues pertaining to it. The paper is not a simple regurgitation of information; it demonstrates the use of a variety of high-quality and appropriate sources and offers analysis, synthesis, and an in-depth, scholarly and interesting perspective on the topic, including the writer’s observations and conclusions.

“B” (Competent) – “B” papers are generally well done and professional in appearance. These papers have minimal typos and generally use correct grammar, sentence structure and spelling. The writing in these papers is generally clear, concise and well-organized; the progression of the paper, referencing of sources, and exploration of issues may not be as clearly present and comprehensive as in excellent papers. The paper demonstrates that the writer has thought carefully about the topic and generally understands the issues pertaining to it. The paper is not a simple regurgitation of information; it demonstrates the use of a variety of high-quality and appropriate sources and offers analysis and synthesis, but an in-depth, scholarly and interesting perspective on the topic is less well developed than in an excellent paper. The writer’s observations and conclusions are present but less well linked to the material presented. 

“C” (Emerging) – “C” papers are generally professional in appearance but may have problems such as formatting errors, typos or problems with grammar, sentence structure and spelling. The writing needs additional work in the areas of clarity, conciseness and organization. Problems may be present in the appropriate use of references. Although the topic is generally covered, the paper lacks a depth and understanding of related issues. The analysis and synthesis of information is limited and the quality of the sources used is questionable. The writer’s observations and conclusions seem to be opinions and not supported by the paper. 

“D” (Limited) – “D” papers typically reflect minimal effort in preparing the paper. There may be numerous formatting errors, typos, and problems with grammar, sentence structure and spelling.  Significant problems with clarity, conciseness, and organization of information are present. Significant problems in referencing information are often present. The topic is minimally covered; analysis and synthesis of the information or the exploration of related issues are missing or weakly stated. The quality of the sources used is questionable and the information used is not integrated with the text. The writer’s observations and conclusions may be missing or seem unconnected to the paper.

“F” (Failing) – A grade of “F” is warranted when students do not complete the paper, when preparation for the paper has clearly been minimal, when the paper is disorganized, unclear, lacking in basic coverage of the topic, or when the appearance of the paper makes it difficult to interpret the writer’s intent. A failing grade will also be given if there is evidence of plagiarism or if the writing in the paper is significantly below appropriate college standards regarding such things as basic grammar, sentence structure, and spelling.

· Special Needs- If any student has specific, diagnosed, individual learning needs that will require special arrangements such as more time to complete assignments or tests, using someone else’s notes, taping class sessions or lectures, or typing rather than handwriting in-class tests or exams, please discuss those needs with the instructor during the first week of the term/semester.  Students are encouraged to develop ways of coping with special learning needs, but it is difficult to address requests for special consideration when they are made on the day of a test or exam, or on the day an assignment is due, or late in the term/semester.  Please address any questions regarding special accommodations to the Director of Academic Support Services.  

· Campus Resources Available to Students –If you would like extra help with your writing, please take advantage of the Writing Resource Center, located in the basement of Sunderland.  Peer tutors are available there to help you.  For assistance with other academic issues, including time management, you may contact the Director of Academic Support Services.  Please feel free to talk with me if you are trying to figure out what services you need or how to get those services. 

· Intellectual Honesty- The intellectual honesty policy regarding this course is in accordance with the Warren Wilson College Student Handbook policy, which states in part:

Cheating on examinations or quizzes, forging signatures, turning in work which is wholly or in part not the student’s own original work, and using ideas…writings, or other material without clearly and accurately giving credit to the originator are all reprehensible forms of dishonesty in a scholarly society…It is the responsibility of each student to make certain that her or his actions during an examination or in the performance of some work that is supposed to be original cannot be misinterpreted and thus expose her or him to suspicion or compromise. A student who knowingly allows others to copy or use her or his work is also culpable.

Failure to follow this policy will result in automatic failure for the course and a report to the Dean of the College.

· Professional Behavior- Because social work courses are part of a student’s training and professionalization process, certain behaviors that detract from or interfere with the learning experience are not acceptable.  Persistent demonstration of these behaviors will result in a lowered grade at the discretion of the instructor.  These behaviors include but are not limited to:

· Late arrival to and early departure from class

· Sleeping in class

· Eating in class

· Excessive odors (including body odor, perfume, and essential oils)

· Resting legs or feet on table or desk

· Cell phone use (including ringing)

· Coming to class under the influence of any illicit substances including alcohol, marijuana, or other substances

· Bringing pets to class

· Use of walkman, MP3 player, or other electronic devices

· Knitting, sewing, other handiwork (doodling, crossword puzzles, letter writing, journaling)

This HBSE syllabus exemplifies the infusion of gerontology throughout the course. Key concepts of aging, life span, and multigenerational practice are embedded in program objectives; area of program focus; knowledge, skill and value learning outcomes; and assignments to measure student outcomes (e.g., an oral history project and service learning in a housing complex for older adults).





Age is explicit in definitions of diversity and ageism as a form of oppression. A spiral approach to life span content is captured by beginning with aging and middle age as the focus for weeks 1-5. The instructor traces the life cycle back to infancy and conception and concludes with end-of-life care and multigenerational issues.
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